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Grade 1 English Language Arts, Quarter 1, Unit 1.1 

Setting the Stage 
 

 

Number of instructional days: 10 (1 day = 90 minutes) 

Throughout the year, students will be revisiting phonics skills and print awareness concepts learned  in 

kindergarten and continuing on with the progression of phonics skills. They will be working on writing 

letters, syllables, sounds, decoding, and reading regular and irregularly spelled words. Students will read 

grade level texts with reading fluency* and accuracy* to support comprehension. Students will ask and 

answer questions about key details in a text and will  be developing strategies for learning new words and 

using those strategies to understand the relationships and nuances in word meanings. Because this is the 

beginning of first grade, teachers should focus and invest their time to establish routines for small and large 

group discussions.* Students will participate in and add to discussions by conversing and asking questions 

with their peer groups and adults.  The teacher should also review book features* and begin teaching 

grammar with capitalizing names of people, dates, using commas within dates, and ending a sentence with 

punctuation.  

Teachers will use the district-approved basal reading program to provide guided instruction according to 
students’ individual needs. Hands-on activities, teacher created materials, manipulatives (i.e., letter tiles, 
connecting cubes, magnetic letters), games, centers, and computer programs can be utilized to supplement 
instruction. Teachers should provide a variety of grade-level books* so students can begin to self- select 
reading materials. Teachers should teach the grammatical skills of this unit and establish a routine to 
reinforce them all year. 

This unit is taught at the beginning of the year and is “setting the stage” for skills that will be taught in first 
grade. We are building on the kindergarten skills and laying the foundations for developing independent 
readers. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 
them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definition provided in terminology section. 
(Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Literature 
(children’s age appropriate adventure stories, 
folktales, legends, fables, drama, fantasy, realistic 
fiction, myth, nursery rhymes, narrative poems, 
limericks and free verse) Give special attention to 
similar standards in skills across multiple genres 

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic while 
explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 

Overview 
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Continue conversation.  Follow agreed upon rules for 
discussion.  Build on others’ talk in conversations by 
responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 
and text under discussion. 

words to signal event 
order and provide some 
sense of closure.   

opportunities to participate in inquiry projects which 
recall information form experiences or gather 
information from provided sourced to answer a 
questions.   

Shared Research Project 
Include a research project 
Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   
 

Concepts to Be Learned and Skills to Be Used 

 DEMONSTRATE understanding of basic features of print. 

o RECOGNIZE the features of a sentence. 

 DEMONSTRATE understanding of spoken words, syllables, and sounds.   

o ORALLY PRODUCE single-syllable words by BLENDING sounds.  

o SEGMENT single-syllable words into individual sounds. 

 KNOW and APPLY grade-level phonics and word analysis skills in decoding. 

o DECODE regularly spelled one-syllable words. 

o USE knowledge that every syllable must have a vowel sound. 

o RECOGNIZE and READ grade-appropriate irregularly spelled words. 

 READ with accuracy and fluency to support comprehension. 

o READ on-level text with purpose and understanding. 

 ASK and ANSWER questions about key details in a text. 

 ASK and ANSWER questions to help determine or clarify the meaning of words and phrases. 

 USE illustrations and details to describe its key ideas. 

 DEMONSTRATE command of grammar and usage when writing or speaking. 

o PRINT all upper- and lowercase letters. 

 DEMONSTRATE capitalization, punctuation, and spelling when writing. 

o CAPITALIZE dates and names of people. 

o USE end punctuation for sentences. 

o USE commas in dates. 

 DETERMINE or CLARIFY the meaning of unknown and multiple-meaning words and phrases. 

o IDENTIFY frequently occurring root words (e.g., look) and their inflectional forms (e.g., 
looks, looked, looking). 

 DEMONSTRATE understanding of word relationships and nuances in word meanings, with 
guidance and support. 

o SORT words into categories (colors, clothing). 

 PARTICIPATE in collaborative conversations. 

o FOLLOW agreed-upon rules for discussions. 

o BUILD on others’ talk and conversations. 
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o ASK questions to clear up any confusion. 
 

Essential Questions 

 How can you tell the beginning and end of a sentence? 

 How do you know if it is a real word? 

 What question(s) could you ask if you are not sure about what the other person is saying? 

 How would you use the pictures in a story to answer questions about a story? 

 How can you tell if certain words fit well together? 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

There will most likely be standards from more than one strand in this section. 
 

The following standards are the focus of this unit of study: 
 

Integration of Knowledge and Ideas 

RL.1.1  Ask and answer questions about key details in a text. 
 EVIDENCE STATEMENT: 

o Provides questions and/or answers that show understanding of key details in a text. 
 
 

 

Print Concepts 

RF.1.1   Demonstrate understanding of the organization and basic features of print. 

a. Recognize the distinguishing features of a sentence (e.g., first word, 
capitalization, ending punctuation). 

Phonological Awareness 

RF.1.2   Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 

b. Orally produce single-syllable words by blending sounds (phonemes), 
including consonant blends. 

d. Segment spoken single-syllable words into their complete sequence of 
individual sounds (phonemes). 

Phonics and Word Recognition 

RF.1.3   Know and apply grade-level phonics and word analysis skills in decoding words. 

b. Decode regularly spelled one-syllable words. 

d. Use knowledge that every syllable must have a vowel sound to determine 
the number of syllables in a printed word. 

Written Curriculum 

Reading Standards for Literature 

Reading Standards: Foundational Skills 
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g. Recognize and read grade-appropriate irregularly spelled words. 
Fluency 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 
 

 

Comprehension and Collaboration 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 
texts with peers and adults in small and larger groups. 

a. Follow agreed-upon rules for discussions (e.g., listening to others with 
care, speaking one at a time about the topics and texts under discussion). 

b. Build on others’ talk and conversations by responding to the comments of 
others through multiple exchanges. 

c. Ask questions to clear up any confusion about the topics and texts 
under discussion. 

 

 

Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 

a. Print all upper- and lowercase letters. 

L.1.2 Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

a. Capitalize dates and names of people. 

b. Use end punctuation for sentences. 

c. Use commas in dates and to separate single words in a series. 
 

Vocabulary Acquisition and Use 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases based on grade 1 reading and content, choosing flexibly from an array of 
strategies. 

 
c. Identify frequently occurring root words (e.g., look) and their inflectional 

forms (e.g., looks, looked, looking). 

 EVIDENCE STATEMENT: 
o Demonstrates the ability to determine the meaning of unknown and multiple-

meaning words and phrases, using frequently occurring root words and their 
inflectional forms. 

L.1.5 With guidance and support from adults, demonstrate understanding of word 
relationships and nuances in word meanings. . 

a. Sort words into categories (e.g., colors, clothing) to gain a sense of the 
concepts the categories represent. 

Speaking and Listening Standards 

Language Standards 
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 EVIDENCE STATEMENT: 
o Demonstrates understanding of word relationships and nuances in word meanings by 

sorting words into categories (e.g. colors, clothing) to gain a sense of the concepts the 
categories represent. 

The following standards reinforce and/or support the unit of study focus standards: 
 

Phonological Awareness 

RF.1.2   Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) 
in spoken single-syllable words. 

 

 
Conventions of Standard English 

L.1.2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 

e. Spell untaught words phonetically, drawing on phonemic awareness and 
spelling conventions. 

The following standards recur through many/all of the units of study: 
 

Range of Reading and Level of Text Complexity 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1. 
 

 

Range of Reading and Level of Text Complexity 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 
 

Clarifying the Standards 

Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL— RL.1.1 In kindergarten, with prompting and support, students ask and answer questions about key 
details in a text. In grade 1, students ask and answer questions about key details in a text, without 
prompting and support. In grade 2, students ask and answer who, what, where, when, why, and how to 
demonstrate an understanding about key details in a text. 

RI— No focus standards in this unit. 

RF— RF.1.1a In kindergarten, students demonstrate understanding of the organization and basic features of 

print by following words from left to right, top to bottom, and page by page. In grade 1, students 
recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending 
punctuation). 
 

RF.1.2b In kindergarten, students count, pronounce, blend, and segment syllables in spoken words. In 

grade 1, students orally produce single-syllable words by blending sounds (phonemes), including 
consonant blends.  In grade 2, there are no further print concept skills. 

Reading Standards: Foundational Skills 

Language Standards 

Reading Standards for Literature 

Reading Standards for Informational Text 
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RF.1.2d In kindergarten, students isolate and pronounce the initial, medial vowel, and final sounds 
(phonemes) in three-phoneme (consonant-vowel-consonant, or CVC ) words.* (This does not include 
CVCs ending with /l/, /r/, or/x/.) In grade 1, students isolate and pronounce initial, medial vowel, and 
final sounds (phonemes), including consonant blends. In grade 2, there are no further phonological 
awareness skills. 
RF.1.3b In kindergarten, students associate the long and short sounds with common spellings (graphemes) 

for the five major vowels. In grade 1, students know final –e and common vowel team conventions for 

representing long vowel sounds. In grade 2, students know spelling-sound correspondences for additional 

common vowel sounds. 

RF.1.3d In kindergarten, there is no comparable skill. In grade 1, students use knowledge that every 
syllable must have a vowel sound to determine the number of syllables in a printed word. In grade 2, 
students decode regularly spelled two-syllable words with long vowels. 
RF.1.3g In kindergarten, there is no comparable skill. In grade 1, students recognize and read grade- 

appropriate irregularly spelled words. In grade 2, students recognize and read grade-appropriate 

irregularly spelled words. 

RF.1.4a In kindergarten, students read emergent-reader texts with purpose and understanding. In grade 1, 

students read with sufficient accuracy and fluency to support comprehension by reading on-level 
text with purpose and understanding. In grade 2, students read with sufficient accuracy and fluency to 

support comprehension by reading on-level text with purpose and understanding. 

W—No focus standards in this unit. 

SL— SL.1.1a In kindergarten, students participate in collaborative conversations with diverse partners 

about kindergarten topics and texts with peers and adults in small and larger groups by following agreed- 
upon rules for discussions (e.g., listening to others and taking turns speaking about the topics and texts 
under discussion). In grade 1, students participate in collaborative conversations with diverse 

partners about grade 1 topics and texts with peers and adults in small and larger groups by following 
agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about the 
topics and texts under discussion. In grade 2, students participate in collaborative conversations with 
diverse partners about grade 2 topics and texts with peers and adults in small and larger groups by 
following agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others 
with care, speaking one at a time about the topics and texts under discussion). 
SL.1.1b In kindergarten, students continue a conversation through multiple exchanges. In grade 1, 

students build on others’ talk in conversations by responding to the comments of others through 
multiple exchanges. In grade 2, students build on others’ talk in conversations by linking their comments 

to the remarks of others. 
SL.1.1c In grade 1, students ask questions to clear up any confusion about the topics and texts under 

discussion. In grade 2, students ask for clarification and further explanation as needed about the topics 

and texts under discussion. 

L— L.1.1a In kindergarten, students demonstrate command of the conventions of standard English 

grammar and usage when writing or speaking by printing many upper- and lowercase letters. In grade 1, 
students print all upper- and lowercase letters. 
L.1.2a In kindergarten, students demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing by capitalizing the first word in a sentence and the 
pronoun I. In grade 1, students capitalize dates and names of people. In grade 2, students capitalize 
holidays, product names, and geographic names. 
L.1.2b In kindergarten, students demonstrate command of the conventions of standard English 
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capitalization, punctuation, and spelling when writing by recognizing and naming end punctuation. In 

grade 1, students use end punctuation for sentences. 
 

L.1.2 c In kindergarten, students demonstrate command of the conventions of standard English 

capitalization, punctuation, and spelling when writing by writing a letter or letters for most consonant and 

short-vowel sounds (phonemes). In grade 1, students spell untaught words phonetically, drawing on 

phonemic awareness and spelling conventions. In grade 2, students generalize learned spelling patterns 

when writing words (e.g., cage →badge, boy →boil). 

L.1.4 c In grade 1, students identify frequently occurring root words (e.g., look) and their 
inflectional forms (e.g., looks, looked, looking). In grade 2, students use a known root word as a clue to 
the meaning of an unknown word with the same root (e.g., addition, additional). 
L.1.5 a In kindergarten, with guidance and support, students explore word relationships and nuances in 

word meanings by sorting common objects into categories (e.g., shapes, foods) to gain a sense of the 

concepts the categories represent. In grade 1, with guidance and support, students explore word 

relationships and nuances in word meanings by sorting words into categories (e.g., colors, clothing) 
to gain a sense of the concepts the categories represent. In grade 2, students demonstrate understanding 

of word relationships and nuances in word meanings by identifying real-life connections between words 

and their use (e.g., describe foods that are spicy or juicy). 
 

  Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Types of Text (pp. 23-25) 

 
Appendix B: Text Exemplars and Sample Performance Tasks 
K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 

 
Terminology (for teachers) 

 Grade level text – text should be evaluated for students to ensure fluency and accuracy 

 Fluency – reads accurately and at an appropriate rate with expression and comprehension 

 Accuracy – reads with a limited number of mistakes 

 Book features – front cover, back cover, spine, title page, author, illustrator 

 Setting conversational routines -  thought should be given to the routines a teacher expects 
during conversations 

 
 
Challenging Concepts (for students) 

 Conversational skills – including: waiting ones turn; listening to the speaker; responding to the 
speaker; asking questions to clarify misunderstandings; speaking loud enough to be heard; 
staying on topic;  

 How to be a good audience – including: listening to the speaker; hands to oneself; eyes on the 
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speaker; no talking; ask questions at an appropriate time;  

Suggested Local Resources  
(including district provided and committee suggested resources) 

Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic 
News/Times for 
Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah 
Zike 

Explode the Code 

 

Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum 
Phonics 

Book - Common Core 
Comprehension 

 

Online Resources 

Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   

 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 

Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards 

 http://www.parcconline.org/: PARCC website 
 
 
Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 

 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
graphic organizers, reading strategies for ELL students. 
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Grade 1 English Language Arts, Quarter 1, Unit 1.2 

Details, Details, Details 
 

 

Number of instructional days: 20 (1 day = 90 minutes) 

By the end of this unit, students will be able to retell stories including key details in a text. Students 

demonstrate understanding of the texts’ central message or lesson and can participate in small group 

discussions retelling key details from stories or poems, and discussing illustrations, characters, settings, 

and events in stories, or poems with peers and adults. They listen to a speaker to gather information for 

clarity and use words, drawings, or other visual displays to clarify ideas, thoughts, and feelings.  Finally 

students will identify words and phrases in stories or poems that suggest feelings*, appeal to the senses*.   

Teachers continue to offer opportunities for large and small group discussions in order for students to 
recall experiences and relate them to the text. Graphic organizers*, such as story plot charts (with pictures) 
can be used to convey key details from a variety of texts. Wikki-sticks, circling, highlighting, pointing, and 
flagging text can be utilized by students to search out key details. Teachers can ask questions during guided 
or independent reading to facilitate recall of key details. Think-alouds* modeled by the teacher is a 
technique that allows the students to witness successful recall of key details. 

As students begin to gain proficiency in reading, they need to be able to locate key details so that when 
they begin the writing process.  These details may be included in their written work. This is a foundational 
skill that will support future writing endeavors. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 
them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definition provided in terminology section. 

(Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Literature 
(children’s age appropriate adventure stories, 
folktales, legends, fables, drama, fantasy, realistic 
fiction, myth, nursery rhymes, narrative poems, 
limericks and free verse) Give special attention to 
similar standards in skills across multiple genres 

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic while 
explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  
Continue conversation.  Follow agreed upon rules for 
discussion.  Build on others’ talk in conversations by 
responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 
and text under discussion. 

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 
words to signal event 
order and provide some 
sense of closure.   

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 
opportunities to participate in inquiry projects which 
recall information form experiences or gather 
information from provided sourced to answer a 
questions.   

Shared Research Project 
Include a research project 

Overview 
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Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   

 

Concepts to Be Learned and Skills to Be Used 

 RETELL stories, including key details. 

 DEMONSTRATE understanding of central message or lesson. 

 ASK questions about key details in a text. 

 ANSWER questions about key details in a text. 

 IDENTIFY words and phrases in stories or poems that suggest feeling or appeal to the senses. 

 USE illustrations and details in a story to DESCRIBE its characters, setting, or events. 

 ASK questions about key details in a text read aloud. 

 ANSWER questions about key details in a text read aloud. 

 ASK questions about what a speaker says in order to GATHER additional information or 
CLARIFY something that is not understood. 

 ANSWER questions about what a speaker says in order to GATHER additional information 
or CLARIFY something that is not understood. 

 ADD drawings or other visual displays to descriptions to CLARIFY ideas, thoughts, and feelings. 
 

Essential Questions 

 When retelling a story, what makes details important to the story? 

 How do you discuss a story with your peers? Or What are the rules for discussing a story with peers? 

 What are some words in the story or poem that tell about feelings or senses? 

 What illustrations and details in the story help describe the characters, setting or events from the 
story? 

 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

There will most likely be standards from more than one strand in this section. 
 

The following standards are the focus of this unit of study: 
 

Key Ideas and Details 

RL.1.2 Retell stories, including key details, and demonstrate understanding of their central 
message or lesson. 
 EVIDENCE STATEMENT: 

o Provides a retelling of a story, including key details.  
o Provides an identification of the central message or lesson in a text. 

Written Curriculum 

Reading Standards for Literature 
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Craft and Structure 

RL.1.4  Identify words and phrases in stories or poems that suggest feeling or appeal to the senses. 

 EVIDENCE STATEMENT: 
o Provides an identification of words and phrases in a story or a poem that suggests 
feelings  or that appeal to the senses. 

Integration of Knowledge and Ideas 

RL.1.7  Use illustrations and details in a story to describe its characters, setting, or events. 

 EVIDENCE STATEMENT: 
o Provides a description of characters, setting, or events from a story using illustrations and   
         details from a story. 

 

 

Comprehension and Collaboration 

SL.1.2 Ask and answer questions about key details in a text read aloud or information 
presented orally or through other media. 

SL.1.3 Ask and answer questions about what a speaker says in order to gather additional 
information or clarify something that is not understood. 

Presentation of Knowledge and Ideas 

SL.1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 
thoughts, and feelings. 

 

The following standards reinforce and/or support the unit of study focus standards: 
 

Key Ideas and Details 

RL.1.1  Ask and answer questions about key details in a text. 

 EVIDENCE STATEMENT: 
o Provides questions and/or answers that show understanding of key details in a text. 

 

 
Fluency 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 
 

 

Comprehension and Collaboration 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 
texts with peers and adults in small and larger groups. 

a. Follow agreed-upon rules for discussions (e.g., listening to others with 
care, speaking one at a time about the topics and texts under discussion). 

b. Build on others’ talk in conversations by responding to the comments of 
others through multiple exchanges. 

Speaking and Listening Standards 

Reading Standards for Literature 

Reading Standards: Foundations Skills 

Speaking and Listening Standards 
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c. Ask questions to clarify any confusion about the topics and the texts 
under discussion. 

 

 
Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 

a. Print all upper- and lower case letters. 

L.1.2 Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

e. Spell untaught words phonetically, drawing on phonemic awareness and 
spelling conventions. 

Vocabulary Acquisition and Use 

L.1.5 With guidance and support from adults, demonstrate understanding of 
word relationships and nuances in word meanings. 

a. Sort words into categories (e.g., colors, clothing) to gain a sense of the 
concepts the categories represent. 

b. Identify real-life connections between words and their use (e.g., note places 
at home that are cozy.) 

 EVIDENCE STATEMENT: 
o Demonstrates understanding of word relationships and nuances in word meanings 

by sorting words into categories (e.g. colors, clothing) to gain a sense of the 
concepts the categories represent.  

o Demonstrates understanding of word relationships and nuances in word meanings 
by defining words by category and by one or more key attributes. 

The following standards recur through many/all of the units of study. 
 

Range of Reading and Level of Text Complexity 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1. 
 

 

Range of Reading and Level of Text Complexity 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 
 

 
Vocabulary Acquisition and Use 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, 
and responding to texts, including using frequently occurring conjunctions to signal 
simple relationships (e.g., because). 

 EVIDENCE STATEMENT: 
o Provides a statement using words and phrases acquired through conversations and 

reading, including frequently occurring conjunctions to signal simple relationships. 

Clarifying the Standards 

Language Standards 

Reading Standards for Literature 

Reading Standards for Informational Text 

Language Standards 
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Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL— RL.1.2 In kindergarten, with prompting and support, students retold familiar stories, including key 

details. In grade 1, students retell stories, including key details. In grade 2, students will recount stories, 
including fables and folktales from diverse cultures, and determine their central message, lesson, or moral. 

RL.1.4 In kindergarten, students asked and answered questions about unknown words in a text. In grade 1, 

students identify words and phrases in stories or poems that suggest feelings or appeal to the senses. 
In grade 2, students will describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated 

lines) supply rhythm and meaning in a story, poem, or song. 

RL.1.7 In kindergarten, with prompting and support, students described the relationship between 
illustrations and the story in which they appeared (e.g., what moment in a story an illustration depicts). In 

grade 1, students use illustrations and details in a story to describe its characters, setting, or events. 
In grade 2, students will use information gained from the illustrations and words in print or digital text to 
demonstrate understanding of its characters, setting, or plot. 

RI— No focus standards at this time. 

RF— No focus standards at this time.  

W— No focus standards at this time. 

SL— SL.1.2 In kindergarten, students confirmed understanding of a text read aloud or information 

presented orally or through other media by asking and answering questions about key details and 
requesting clarification if something was unclear. In grade 1, students ask and answer questions about 
key details in a text read aloud or information presented orally or through other media. In grade 2, 
students will recount or describe key ideas or details from a text read aloud or information presented orally 
or through other media. 

SL.1.3 In kindergarten, students asked and answered questions in order to seek help, get information, or 
clarify something that was not understood. In grade 1, students ask and answer questions about what a 
speaker says in order to gather additional information or clarify something that is not understood. In 
grade 2, students will ask and answer questions about what a speaker says in order to clarify 
comprehension, gather additional information, or deepen understanding of a topic or issue. 

SL.1.5 In kindergarten, students added drawings or other visual displays to descriptions as desired to 
provide additional detail. In grade 1, students add drawings or other visual displays to descriptions 
when appropriate to clarify ideas, thoughts, and feelings. In grade 2, students will create audio 
recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences 
when appropriate to clarify ideas, thoughts, and feelings. 

L—No focus standards at this time. 
 

 Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Types of Text (pp. 23-25) 



15  
August, 2015 

 
Appendix B: Text Exemplars and Sample Performance Tasks 

K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 
 

Terminology (for teachers) 

 Feelings: being happy, sad, glad, mad, frightened, started, etc. 

 Senses – (5) hearing, sight, smell, taste, touch 

 Think-alouds – a method of modeling in which the teacher thinks out loud to show the students 
what he/she thinks while doing a particular skill 

 

Challenging Concepts (for students) 

 Identify central message 

 Key details 

 Proficiency in reading – proficiency continues to increase as text difficulty increases 
throughout the year 

Suggested Local Resources  
(including district provided and committee suggested resources) 

Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic News/Times 
for Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah Zike Explode the Code 

 

Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum Phonics Book - Common 
Core Comprehension 

Graphic organizers 

 

I am _____ poem 
(www.freeology.com) 

Acrostic poem writing for 
kids 
(www.readwritethink.org) 

 

 

Online Resources 

Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   

 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
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Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards 

 http://www.parcconline.org/: PARCC website 
 

 
 
Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 

 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
graphic organizers, reading strategies for ELL students. 
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Grade 1 English Language Arts, Quarter 1, Unit 1.3 

www.Who, Where, When 
 

 

Number of instructional days: 15 (1 day = 90 minutes) 

By the end of this unit, students will produce orally and in writing a complete sentence. Students use 

capitalization, punctuation, nouns (common, proper, & possessive), verbs, and frequently occurring 

adjectives in their sentences when describing characters, setting and major events. Students should also 

spell correctly words with common spelling patterns and frequently occurring irregular words (sight 

words). Students use their phonics skills during reading to decode unknown words* and words with 

consonant blends.  They will also apply grade-level phonics for spelling-sound correspondences for 

common consonant digraphs. 

The teacher models proper sentence structure for students, with gradual release of responsibility*. 

Instructional ideas might include pocket charts, daily oral language, writing prompts (list of characters, list 

of settings, combine to make a complete sentence), or cloze sentences (fill in the blank). 

As students begin to gain proficiency in reading, they need to be able to determine the importance of 

identifying who, what, and where in a story. By asking students to recall characters and settings, they begin 

to identify the important features or highlights of a story. This is the next step to summarizing. Students 

write single, grammatically correct sentences. They will be expected this year to write a paragraph with a 

topic and 2-3 detail sentences and a sense of closure. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 
them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definition provided in terminology section. 

(Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Literature 
(children’s age appropriate adventure stories, 
folktales, legends, fables, drama, fantasy, realistic 
fiction, myth, nursery rhymes, narrative poems, 
limericks and free verse) Give special attention to 
similar standards in skills across multiple genres 

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic while 
explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  
Continue conversation.  Follow agreed upon rules for 
discussion.  Build on others’ talk in conversations by 
responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 
and text under discussion. 
 
 

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 
words to signal event 
order and provide some 
sense of closure.   

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 
opportunities to participate in inquiry projects which 
recall information form experiences or gather 
information from provided sourced to answer a 
questions.   

Overview 
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Shared Research Project 
Include a research project 
Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   

 

Concepts to Be Learned and Skills to Be Used 

 DESCRIBE characters, settings and major events USING key details. 

 DEMONSTRATE command of grammar and usage when writing or speaking. 

o USE common, proper nouns. 

o USE verbs to CONVEY a sense of past, present, future. 

o USE frequently occurring adjectives. 

 DEMONSTRATE command of capitalization, punctuation, and spelling when writing. 

o USE conventional spelling for words with common spelling patterns and for 
frequently occurring irregular words. 

 KNOW and APPLY grade-level phonics and word analysis skills in decoding words. 

o KNOW the spelling-sound correspondences for common consonant digraphs. 

 PRODUCE complete sentences. 

 APPLY grade-level phonics and word analysis skills in decoding words. 

 KNOW the spelling-sound correspondences for common consonant digraphs. 

 RECALL information from experiences. 

 GATHER information from provided sources. 
 

Essential Questions 

 Why are characters, settings and major events important to a story? 

 When do you use adjectives in sentences? 

 What are the characters, settings and major events of a story? How did you figure that out? 

 What are some ways you can figure out how to read/spell a word that you do not know? 
 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

There will most likely be standards from more than one strand in this section. 
 

The following standards are the focus of this unit of study: 
 

Key Ideas and Details 

RL.1.3  Describe characters, settings, and major events in a story, using key details. 

Written Curriculum 

Reading Standards for Literature 
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 EVIDENCE STATEMENT: 
o Provides a description of characters in a story using key details. 
o Provides a description of the setting of a story using key details.  
o Provides a description of the major events in a story using key details. 

 

 

Phonics and Recognition 

RF.1.3   Know and apply grade-level phonics and word analysis skills in decoding words. 

a. Know the spelling-sound correspondences for common consonant digraphs. 

 

 

Research to Build and Present Knowledge 

W.1.8 With guidance and support from adults, recall information from experiences or 
gather information from provided sources to answer a question. 
 EVIDENCE STATEMENT: 

o Recalls information from experiences to answer questions in writing.  
o Gathers information from provided sources to answer a question in writing. 

   
   Clarification: Students may need guidance and support to meet the evidences for this  
   standard. Students may demonstrate this standard in conjunction with writing  
   standards 1, 2, 3, 5, 6, and 7 and/or reading standards. 

 

 

Presentation of Knowledge and Ideas 

SL.1.6 Produce complete sentences when appropriate to task and situation. (See grade 1 
Language standards 1 and 3 on page 26 for specific expectations.) 

 

 

Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 

b. Use common, proper, and possessive nouns. 

e. Use verbs to convey a sense of past, present, future (e.g., yesterday I 
walked home; today I walk home; tomorrow I will walk home). 

f. Use frequently occurring adjectives. 

L.1.2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 

d. Use conventional spelling for words with common spelling patterns and 
for frequently occurring irregular words. 

 
The following standards reinforce and/or support the unit of study focus standards: 

 

Key Ideas and Details 

Reading Standards: Foundational Skills 

Writing Standards 

Speaking and Listening Standards 

Language Standards 

Reading Standards for Literature 
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RL.1.1  Ask and answer questions about key details in a text. 

 EVIDENCE STATEMENT: 
o Provides questions and/or answers that show understanding of key details in a text. 

 

 

Fluency 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 

 

 

Vocabulary Acquisition and Use 

L.1.2 Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

e. Spell untaught words phonetically, drawing on phonemic awareness and 
spelling conventions. 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases based on grade 1 reading and content, choosing flexibly from an array of 
strategies. 

 
c. Identify frequently occurring root words (e.g., look) and their inflectional 

forms (e.g., looks, looked, looking). 

 EVIDENCE STATEMENT: 
o     Demonstrates the ability to determine the meaning of unknown and multiple-

meaning words and phrases, using frequently occurring root words and their 
inflectional forms. 

 
The following standards recur through many/all of the units of study: 

 

Range of Reading and Level of Text Complexity 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1. 

 

 

Range of Reading and Level of Text Complexity 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 
 

 

Vocabulary Acquisition and Use 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, 
and responding to texts, including using frequently occurring conjunctions to signal 
simple relationships (e.g., because). 

 EVIDENCE STATEMENT: 
o     Provides a statement using words and phrases acquired through conversations and 

Reading Standards: Foundational Skills 

Language Standards 

Reading Standards for Literature 

Reading Standards for Informational Text 

Language Standards 
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reading, including frequently occurring conjunctions to signal simple relationships. 

Clarifying the Standards 

Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL—RL.1.3 In kindergarten, students, with prompting and support, identify characters, settings, and major 

events in a story. In grade 1, students describe characters, settings, and major events in a story, using 

key details. In grade 2, students describe how characters in a story respond to major events and challenges. 

RI—No focus standards at this time. 

RF—RF.1.3a In kindergarten, students know and apply grade-level phonics and word analysis skills in 

decoding words by demonstrating basic knowledge of one-to-one letter-sound correspondences by 

producing the primary or many of the most frequent sound for each consonant. In grade 1, students know 

and apply grade-level phonics and word analysis skills in decoding words by knowing the spelling-

sound correspondences for common consonant digraphs. In grade 2, students know and apply grade-

level phonics and word analysis skills in decoding words by distinguishing long and short vowels when 

reading regularly spelled one-syllable words. 

W— W.1.8 In kindergarten, with guidance and support from adults, students recalled information from 
experiences or gather information from provided sources to answer a question. In grade 1, students recall 
information from experiences or gather information from provided sources to answer a question. In 
grade 2, students will recall information from experiences or gather information from provided sources to 
answer a question. 

SL—SL.1.6 In kindergarten, students speak audibly and express thoughts, feelings, and ideas clearly. In 
grade 1, students produce complete sentences when appropriate to task and situation. In grade 2, 
students produce complete sentences when appropriate to task and situation in order to provide requested 
detail or clarification. 

L—L.1.1b In kindergarten, students demonstrate command of the conventions of standard English grammar 

and usage when writing or speaking by using frequently occurring nouns and verbs. In grade 1, students 

demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking by using common, proper, and possessive nouns. In grade 2, students demonstrate command of 
the conventions of standard English grammar and usage when writing or speaking by forming and using 
frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish). 

L.1.1e In kindergarten, students demonstrate command of the conventions of standard English grammar and 

usage when writing or speaking by using frequently occurring nouns and verbs. In grade 1, students 

demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking by using verbs to convey a sense of past, present, and future (e.g., Yesterday, I walked home; 
Today I walk home; Tomorrow I will walk home). In grade 2, students demonstrate command of the 

conventions of standard English grammar and usage when writing or speaking by forming and using the past 

tense of frequently occurring irregular verbs (e.g., sat, hid, told). 

L.1.1 f In kindergarten, students demonstrate command of the conventions of standard English grammar and 

usage when writing or speaking by producing and expanding complete sentences in shared language 

activities. In grade 1, students demonstrate command of the conventions of standard English 

grammar and usage when writing or speaking by producing and expanding on single and compound 
declarative, interrogative, imperative, and exclamatory sentences in response to prompts. In grade 2, 
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students demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking by producing, expanding, and rearranging complete simple and compound sentences (e.g., The 

boy watched the movie; The little boy watched the movie; The action movie was watched by the little boy). 

L.1.2 d In kindergarten, students demonstrate command of the conventions of standard English 

capitalization, punctuation, and spelling when writing by spelling simple words phonetically, drawing on 

knowledge of sound-letter relationships. In grade 1, students demonstrate command of the conventions 

of standard English capitalization, punctuation, and spelling when writing by using conventional 
spelling for words with common spelling patterns and for frequently occurring irregular words. In 

grade 2, students demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing by consulting reference materials, including beginning dictionaries, as needed to 

check and correct spellings. 
 

 Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Types of Text (pp. 23-25) 

 
Appendix B: Text Exemplars and Sample Performance Tasks 
K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 

 
Terminology (for teachers) 

 Decode unknown words – sounding out unknown words 

 Gradual release of responsibility – The goal of guided instruction in the gradual release of 
responsibility model is to guide students toward using different skills, strategies and procedures 
independently. The student will assume more responsibility with less support from the teacher. 

 

Challenging Concepts (for students) 

 Writing complete sentences:  students must be able to talk in complete sentences before they 
can write them.  Students should engage in many collaborative conversations (monitored and 
on subject) using conversational rules. 

 Identifying major events in a story: Students need to be able to identify key events that occur 
in the story and understand why those are the major events.  

Suggested Local Resources  
(including district provided and committee suggested resources) 

Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic 
News/Times for 
Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah 
Zike 

Explode the Code 
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Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum 
Phonics 

Book - Common Core 
Comprehension 

Graphic organizers    

Online Resources 

Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 

Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards 

 http://www.parcconline.org/: PARCC website 
 

Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 

 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
graphic organizers, reading strategies for ELL students. 

 www.havefunteaching.com (nouns, verbs, adjectives, songs) 

 www.superteacher.com  

 www.writingexxpress.net (sentence structure) 
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Grade 1 English Language Arts, Quarter 2, Unit 2.1 

Details and Key Ideas in Informational Text 
 

 

Number of instructional days: 15 (1 day = 90 minutes) 

By the end of this unit, students will retell stories through writing, focusing on key details, and the overall 

theme of a story. Students’ sentences should include common and proper nouns, personal and possessive 

pronouns, determiners* (articles (a, an, the) and demonstratives (this, that, these, those)), verbs, and 

adjectives, and should become increasingly complex (by first grade standards) as they gain experience in 

the writing process. During reading, students use phonetic skills to decode words that have both long and 

short vowel sounds. Students also use a variety of strategies to determine the meaning of unknown words, 

multiple-meaning words, word relationships, and nuances* in word meanings. 

Through small and large group discussions, teachers encourage students to ask and answer key details 
about a text and the central message or theme. Manipulatives, foldables*, and graphic organizers are good 
instructional strategies to help identify key details and ideas. The district approved basal reading program 
and other phonics programs can be used for teaching long vowel teams (vowel digraphs), final –e (sneaky –
e) and short vowel words. Games, computer programs, teacher-created materials, and other hands-on 
activities are great for teaching grade level phonics skills. 

Students are building upon their experiences in quarter 1 to extract key details and key ideas in 
informational text. In this unit, students are writing and answering questions about those details, and using 
information from personal experiences to help them understand the lesson learned. At this point, students 
should have a good foundation of short vowel CVC (consonant-vowel-consonant) words and are ready to 
move on to long vowels using final –e and common vowel teams. This unit is building upon foundational 
skills and the emphasis on the skills it addresses continues throughout the school year. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 
them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definition provided in terminology section. 
(Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Informational Texts 
(biographies, autobiographies, books about history, 
SS, Science and arts, technical texts (directions, 
forms and info displayed in graphs, charts, maps) 
digital sources on a range of topics)  Give special 
attention to texts supporting content under study.  

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic while 
explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  
Continue conversation.  Follow agreed upon rules for 

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 

Overview 
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discussion.  Build on others’ talk in conversations by 
responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 
and text under discussion. 

words to signal event 
order and provide some 
sense of closure.   

opportunities to participate in inquiry projects which 
recall information form experiences or gather 
information from provided sourced to answer a 
questions.   

Shared Research Project 
Include a research project 
Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   
 

Concepts to Be Learned and Skills to Be Used 

 ASK questions about  key details. 

 ANSWER questions about  key details. 

 DEMONSTRATE understanding of the central message. 

 RECALL information from experiences. 

 GATHER information from provided sources. 

 DEMONSTRATE understanding of spoken words, syllables, and sounds. 

o DISTINGUISH long from short vowel sounds in spoken single-syllable words. 

 KNOW and APPLY grade-level phonics and word analysis skills in decoding words. 

o KNOW final-e and common vowel team conventions for long vowel sounds. 

 DEMONSTRATE command of grammar and usage when writing or speaking. 

o USE common, proper nouns. 

o USE personal, possessive pronouns. 

o USE determiners (e.g., articles such as a, the, an). 

 DETERMINE or CLARIFY the meaning of unknown and multiple-meaning words and phrases. 

o USE sentence-level context as a clue to the meaning of a word or phrase. 

 DEMONSTRATE understanding of word relationships and nuances in word meanings. 

o DEFINE words by category and by one or more key attributes. 
 

Essential Questions 

 How does the illustration help you understand the key ideas? 

 Tell me about a time when you ? ( relate to an experience on the topic given) 

 Tell me a key detail from the story? 

 How are these words the same or different? 

 Tell me some ways to make long vowel sounds [e.g., -e (vce), ea, ee]? 

 What questions would you ask to identify the main idea? 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

Written Curriculum 
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and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

There will most likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 
 

Integration of Knowledge and Ideas 

RI.1.1 Ask and answer questions about key details in a text. 
 EVIDENCE STATEMENT: 

o Provides questions and answers that show understanding of the key details in a text 

RI.1.4 Ask and answer questions to help determine or clarify the meaning of words and 

phrases in a text.  

 EVIDENCE STATEMENT: 
o Demonstrates the ability to ask or answer questions to determine the meaning of or 

clarify the meaning of words and phrases in a text. 

RI.1.7   Use the illustrations and details in a text to describe its key ideas. 

 EVIDENCE STATEMENT: 
o Demonstrates use of the illustrations and details in a text to describe the key ideas in 

the text. 
 

 

Phonological Awareness 

RF.1.2   Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 

a. Distinguish long from short vowel sounds in spoken single-syllable words. 

Phonics and Word Recognition 

RF.1.3   Know and apply grade-level phonics and word analysis skills in decoding words. 

c. Know final-e and common vowel team conventions for representing long 
vowel sounds. 

 

 

Research to Build and Present Knowledge 

W.1.8 With guidance and support from adults, recall information from experiences or 
gather information from provided sources to answer a question. 
 EVIDENCE STATEMENT: 

o Recalls information from experiences to answer questions in writing.  
o Gathers information from provided sources to answer a question in writing. 

   
   Clarification: Students may need guidance and support to meet the evidences for this  
   standard. Students may demonstrate this standard in conjunction with writing  
   standards 1, 2, 3, 5, 6, and 7 and/or reading standards. 

 

 

Reading Standards for Informational Text 

Reading Standards: Foundational Skills 

Writing Standards 

Language Standards 
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Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing and speaking. 

d. Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, 
them, their; anyone, everything). 

h. Use determiners (e.g., articles, demonstratives). 
Vocabulary Acquisition and Use 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases based on grade 1 reading and content, choosing flexibly from an array of 
strategies. 

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

 EVIDENCE STATEMENT: 
o    Demonstrates the ability to determine the meaning of unknown and multiple-meaning 

words and phrases, using sentence-level context as a clue to the meaning of a word or 
phrase. 

L.1.5 With guidance and support from adults, demonstrate understanding of 
word relationships and nuances in word meanings. 

b. Define words by category and by one or more key attributes (e.g., a duck is a 
bird that swims; a tiger is a large cat with stripes). 

 EVIDENCE STATEMENT: 
o Demonstrates understanding of word relationships and nuances in word meanings by 

defining words by category and by one or more key attributes. 
 

The following standards reinforce and/or support the unit of study focus standards: 
 

Print Concepts 

RF.1.1   Demonstrate understanding of the organization of basic features of print. 

a. Recognize the distinguishing features of a sentence (e.g., first word, 
capitalization, ending punctuation). 

RF.1.2   Demonstrate understanding of spoken words, syllables and sounds (phonemes). 

b. Orally produce single-syllable words by blending sounds (phonemes), 
including consonant blends. 

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) 
in spoken single-syllable words. 

d. Segment spoken single syllable words into their complete sequence of 
individual sounds (phonemes). 

RF.1.3   Know and apply grade-level phonics and word analysis skills in decoding words. 

b. Decode regularly spelled one-syllable words. 

g. Recognize and read grade-appropriate irregularly spelled words. 

 RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

Reading Standards: Foundational Skills 
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a. Read on-level text with purpose and understanding. 
 

 

Comprehension and Collaboration 

SL.1.1   Participate in collaborative conversations with diverse partners about grade 1 topics 
and texts with peers and adults in small and larger groups. 

a. Follow agreed-upon rules for discussions (e.g., listening to others with 
care, speaking one at a time about the topics and texts under discussion). 

b. Build on others’ talk in conversations by responding to the comments of 
others through multiple exchanges. 

c. Ask questions to clear up any confusion about the topics and texts 
under discussion. 

SL.1.2 Ask and answer questions about key details in a text read aloud or information 
presented orally or through other media. 

SL.1.3 Ask and answer questions about what a speaker says in order to gather additional 
information or clarify something that is not understood. 

Presentation of Knowledge and Ideas 

SL.1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 
thoughts, and feelings. 

SL.1.6 Produce complete sentences when appropriate to task and situation. (See grade 1 
language standards 1 and 3 on page 26 for specific expectations). 

 

 

Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 

b. Use common, proper, and possessive nouns. 
 

The following standards recur through many/all of the units of study: 
 

Range of Reading and Level of Text Complexity 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 
 

 

Vocabulary Acquisition and Use 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, and 
responding to texts, including using frequently occurring conjunctions to signal simple 
relationships (e.g., because). 

 EVIDENCE STATEMENT: 

o Provides a statement using words and phrases acquired through conversations and 
reading, including frequently occurring conjunctions to signal simple relationships. 

Speaking and Listening Standards 

Language Standards 

Reading Standards for Informational Text 

Language Standards 
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Clarifying the Standards 

Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL—RL.1.2 In kindergarten, with prompting and support, students retold familiar stories, including key 

details. In grade 1, students retell stories, including key details, and demonstrate understanding of 
their central message or lesson. In grade 2, students will recount stories, including fables and folktales 
from diverse cultures, and determine their central message, lesson, or moral. 

RI—No focus standards at this time. 

RF— RF.1.2a In kindergarten, students demonstrated understanding of spoken words, syllables, and sounds 

(phonemes) by isolating and pronouncing the initial, medial vowel, and final sounds (phonemes) in three-
phoneme (consonant-vowel-consonant, or CVC) words. In grade 1, students demonstrate understanding 

of spoken words, syllables, and sounds by distinguishing long from short vowel sounds in spoken 
single-syllable words. In grade 2, students will distinguish long and short vowels when reading regularly 
spelled one-syllable words. 

RF.1.3c In kindergarten, students knew and applied grade-level phonics and word analysis skills in 
decoding words by associating the long and short sounds with common spellings (graphemes) for the five 
major vowels. In grade 1, students know and apply grade-level phonics and word analysis skills in 

decoding words by knowing final –e and common vowel team conventions for representing long vowel 
sounds. In grade 2, students will know and apply grade-level phonics and word analysis skills in decoding 
words by knowing spelling-sound correspondences for additional common vowel teams. 

W— W.1.8 In kindergarten, with guidance and support from adults, students recalled information from 
experiences or gather information from provided sources to answer a question. In grade 1, students recall 
information from experiences or gather information from provided sources to answer a question. In 
grade 2, students will recall information from experiences or gather information from provided sources to 
answer a question. 

SL—No focus standards at this time. 

L— L.1.1b In kindergarten, students demonstrated command of the conventions of standard English 

grammar and usage when writing or speaking by using frequently occurring nouns and verbs. In grade 1, 
students demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking by using common, proper nouns. In grade 2, students will demonstrate command of 
the conventions of standard English grammar and usage when writing or speaking by forming and using 
frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish). 

L.1.1d In grade 1, students demonstrate command of the conventions of standard English grammar 

and usage when writing or speaking by using personal and possessive pronouns (e.g., I, me my; they, 
them, their). In grade 2, students will use reflexive pronouns (e.g., myself, ourselves). 

L.1.1h In grade 1, students demonstrate command of the conventions of standard English grammar 

and usage when writing or speaking by using determiners (e.g., articles, demonstratives). 

L.1.4 In kindergarten, students determined or clarified the meaning of unknown and multiple-meaning 

words and phrases based on kindergarten reading and content by identifying new meanings for familiar 

words and applying them accurately (e.g., knowing duck is a bird and learning the verb to duck). In grade 1, 
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students determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grade 1 reading and content by using sentence-level context as a clue to the meaning of a 

word or phrase. In grade 2, students will determine or clarify the meaning of unknown and multiple- 

meaning words and phrases based on grade 2 reading and content by using sentence-level context as a clue 

to the meaning of a word or phrase. 

L.1.5 In kindergarten, with guidance and support from adults, students explored word relationships and 

nuances in word meanings by sorting common objects into categories (e.g., shapes, foods) to gain a sense of 

the concepts the categories represent. In grade 1, students sort words into categories (e.g., colors, 

clothing) to gain sense of the concepts the categories represent. In grade 2, students will identify real- life 

connections between words and their use (e.g., describe foods that are spicy or juicy). 
 

 Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Types of Text (pp. 23-25) 

 
Appendix B: Text Exemplars and Sample Performance Tasks 
K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 

 
Terminology (for teachers) 

 Determiners – that, those, these, this 

 Foldables – activities that use folded paper and are student created with teacher guidance 
(Dinah Zike is a good source for these) 

 

Challenging Concepts (for students) 

 Theme or lesson of story: Students will need a great deal of modeling/scaffolding to grasp this 
concept. Comprehension and vocabulary are vital in understanding the theme. Think-pair-share 
activities provide a sense of self-confidence before opening up to the whole group. 

Suggested Local Resources  
(including district provided and committee suggested resources) 

Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic 
News/Times for 
Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah 
Zike 

Explode the Code 

 

Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum 
Phonics 

Book - Common Core 
Comprehension 
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Graphic organizers 

 

   

 

Online Resources 

Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 

Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards 

 http://www.parcconline.org/: PARCC website 
 

Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 

 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
graphic organizers, reading strategies for ELL students. 

 http://watchknowlearn.org/SearchResults.aspx?SearchText=demonstratives   (demonstratives) 
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Grade 1 English Language Arts, Quarter 2, Unit 2.2 

Sequenced Writing Using Informational Text 
 

 

Number of instructional days: 15 (1 day = 90 minutes) 

By the end of this unit, students will write a narrative text and understand the components of a narrative*. 
Students’ stories include two or more events with details and words to signal their sequence. Singular and 
plural nouns are matched with verbs and a variety of words to express shades of meaning among the verbs. 
During reading and phonics, students continue to use their phonics skills to decode unknown words, words 
with two syllables, and words with inflected endings. 

The teacher models proper text structure for students with gradual release of responsibility. Teachers can 

ask students to draw a picture, and then write a text to go with their illustration. Graphic organizers,  story 

starters, and pocket charts can be utilized to teach narrative writing. The district-approved basal reading 

program and other phonics programs can be used for teaching two-syllable words and words with inflected 

endings. Games, computer programs, teacher-created materials, and other hands-on activities are great for 

teaching grade level phonics skills. 

Students are at the next logical step in the writing process – their first basic text. Students apply writing 

skills learned in previous units to compose a text with two or more appropriately sequenced using temporal 

words*. In the future, students move on to more complex writing, e.g., opinion and how-to pieces. As 

students become more proficient in reading, more complex phonics skills are added. All these skills lay the 

groundwork for future learning. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 
them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definition provided in terminology section. 
(Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Informational Texts 
(biographies, autobiographies, books about history, 
SS, Science and arts, technical texts (directions, 
forms and info displayed in graphs, charts, maps) 
digital sources on a range of topics)  Give special 
attention to texts supporting content under study.  

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic while 
explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  
Continue conversation.  Follow agreed upon rules for 
discussion.  Build on others’ talk in conversations by 
responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 
and text under discussion. 

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 
words to signal event 
order and provide some 
sense of closure.   

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 
opportunities to participate in inquiry projects which 
recall information form experiences or gather 
information from provided sourced to answer a 
questions.   

Shared Research Project 

Overview 
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Include a research project 
Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   
 

Concepts to Be Learned and Skills to Be Used 

 ASK questions using key details 

 ANSWER questions using key details 

 KNOW and APPLY grade-level phonics and word analysis skills in decoding words. 

 DECODE two-syllable words by BREAKING the words into syllables. 

 READ words with inflectional endings. 

 DESCRIBE characters, settings, and major events in a story. 

 DESCRIBE people, places, things, and events with relevant details, EXPRESSING ideas and 
feelings clearly. 

 WRITE narratives recounting two or more appropriately sequenced events. 

 DEMONSTRATE command of grammar and usage when writing or speaking. 

 USE singular and plural nouns with matching verbs in basic sentences. 

 DEMONSTRATE understanding of word relationships and nuances in word meanings. 

o DISTINGUISH shades of meaning among verbs differing in manner. 
 

Essential Questions 

 What questions would you ask to identify key details? 

 Name some other words that mean (verb, such as look, peek, glance, stare, glare, scowl). 

 How do I know if something happened in the past in a (sentence, text, story)? 
 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

There will most likely be standards from more than one strand in this section. 
 

The following standards are the focus of this unit of study: 
 

 

Key Ideas and Details 

RI.1.1 Ask and answer questions about key details in a text. 
 EVIDENCE STATEMENT: 

o Provides questions and answers that show understanding of the key details in a text. 

 
Phonics and Word Recognition 

Written Curriculum 

Reading Standards for Informational Text 

Reading Standards: Foundational Skills 
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RF.1.3   Know and apply grade-level phonics and word analysis skills in decoding words. 

e. Decode two-syllable words following basic patterns by breaking the words 
into syllables. 

f. Read words with inflectional endings. 
 

 

Text Types and Purposes 

W.1.3 Write narratives in which they recount two or more appropriately sequenced events, 
include some details regarding what happened, use temporal words to signal event order, 
and provide some sense of closure. 
 EVIDENCE STATEMENT: 

o Recounts two or more appropriately sequenced events in a narrative writing.  
o Includes details regarding what happened in a narrative writing.  
o Uses temporal words to signal event order in a narrative writing.  
o Provides some sense of closure in a narrative writing. 

       
      Clarification: This standard and the evidences are typically elicited by asking  
   students to tell about what happened, and with prompting, to include details and  
   temporal words such as: first, second, then, and/or next. At this grade, students often  
   require  prompting for all evidences to meet the full demands of the standard.  
   Students may demonstrate this standard in conjunction with writing standards 2, 5,  
   6, 7, and 8 and/or reading standards. 

 

 

Presentation of Knowledge and Ideas 

SL.1.4 Describe people, places, things, and events with relevant details, expressing ideas and 
feelings clearly. 

 

 

Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 

c. Use singular and plural nouns with matching verbs in basic sentences (e.g., 
He hops; We hop). 

Vocabulary Acquisition and Use 

L.1.5 With guidance and support from adults, demonstrate understanding of 
word relationships and nuances in word meanings. 

d. Distinguish shades of meaning among verbs differing in manner (e.g., look, 
peek, glance, stare, glare, scowl) and adjectives differing in intensity (e.g., 
large, gigantic) by defining or choosing them or by acting out the meanings. 

 EVIDENCE STATEMENT: 
o Provides a statement that defines the different shades of meaning among verbs 

differing in manner and by adjectives differing in intensity. 
o Acts out the different shades of meaning among verbs differing in manner and/or by 

Writing Standards 

Speaking and Listening Standards 

Language Standards 
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adjectives differing in intensity. 
 

The following standards reinforce and/or support the unit of study focus standards: 
 

Key Ideas and Details 

RL.1.1  Ask and answer questions about key details in a text. 
 EVIDENCE STATEMENT: 

o Provides questions and/or answers that show understanding of key details in a text. 

Integration of Knowledge and Ideas 

RL.1.7  Use illustrations and details in a story to describe its characters, setting, or events. 
 EVIDENCE STATEMENT: 

o Provides a description of characters, setting, or events from a story using illustrations 
and  

details from a story. 
  

 

Phonics and Word Recognition 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 
 

 

Comprehension and Collaboration 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 
texts with peers and adults in small and larger groups. 

a. Follow agreed-upon rules for discussions (e.g., listening to others with 
care, speaking one at a time about the topics and texts under discussion). 

b. Build on others’ talk in conversations by responding to the comments of 
others through multiple exchanges. 

c. Ask questions to clarify any confusion about the topics and the texts 
under discussion. 

 

The following standards recur through many/all of the units of study: 
 

Range of Reading and Level of Text Complexity 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for 
grade 1. 

 

Range of Reading and Level of Text Complexity 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 
 

 

Vocabulary Acquisition and Use 

Reading Standards for Literature 

Reading Standards: Foundational Skills 

Speaking and Listening Standards 

Reading Standards for Literature 

Reading Standards for Informational Text 

Language Standards 
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L.1.6 Use words and phrases acquired through conversations, reading and being read to, 
and responding to texts, including using frequently occurring conjunctions to signal 
simple relationships (e.g., because). 

 EVIDENCE STATEMENT: 

o Provides a statement using words and phrases acquired through conversations 
and reading, including frequently occurring conjunctions to signal simple 
relationships. 

Clarifying the Standards 

Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL— No focus standards at this time. 

RI— RI.1.1 In kindergarten, with prompting and support, students asked and answered questions about key 

details in a text. In grade 1, students independently ask and answer questions about key details in a 

text. In grade 2, students will ask and answer such questions as who, what, where, when, why, and how 

questions to demonstrate understanding of key details. 

RF— RF.1.3e In kindergarten, students know and apply grade-level phonics and word analysis skills in 

decoding words by distinguishing between similarly spelled words by identifying the sounds of the letters 
that differ. In grade 1, students decode two-syllable words following basic patterns by breaking the 
words into syllables. In grade 2, students decode regularly spelled two-syllable words with long vowels. 

RF.1.3f In grade 1, students know and apply grade-level phonics and word analysis skills in decoding 
words by reading words with inflectional endings. In grade 2, students decode words with common 
prefixes and suffixes. 

W— W.1.3 In kindergarten, students use a combination of drawing, dictating, and writing to narrate a 
single event or several loosely linked events, tell about the events in the order in which they occurred, and 
provide a reaction to what happened. In grade 1, students write narratives in which they recount two or 
more appropriately sequenced events, include some details regarding what happened, use temporal 
words to signal event order, and provide some sense of closure. In grade 2, students write narratives in 

which they recount a well-elaborated event or short sequence of events, include details to describe actions, 

thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure. 

SL— SL.1.4 In kindergarten, students describe familiar people, places, things, and events and, with 

prompting and support, provide additional detail. In grade 1, students describe people, places, things, 

and events with relevant details, expressing ideas and feelings clearly. In grade 2, students tell a story 

or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly in 

coherent sentences. 

L— L.1.1c In kindergarten, students demonstrate command of the conventions of standard English 

grammar and usage when writing or speaking by forming regular plural nouns orally by adding /s/ or /es/ 
(e.g., dog, dogs; wish, wishes). In grade 1, students use singular and plural nouns with matching verbs 
in basic sentences (e.g., He hops; We hop). In grade 2, students form and use frequently occurring 
irregular plural nouns (e.g., feet, children, teeth, mice, fish). 
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L.1.5d In kindergarten, with guidance and support from adults, students explore word relationships and 
nuances in word meanings by distinguishing shades of meaning among verbs describing the same general 
action (e.g., walk, march, strut, prance) by acting out the meanings. In grade 1, with guidance and 

support from adults, students distinguish shades of meaning among verbs differing in manner (e.g., 
look, peek, glance, stare, glare, scowl) and adjectives differing in intensity (e.g., large, gigantic) by 
defining or choosing them or by acting out the meanings. In grade 2, students distinguish shades of 
meaning among closely related verbs (e.g., toss, throw, hurl) and closely related adjectives (e.g., thin, 
slender, skinny, scrawny). 

 

 Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Types of Text (pp. 23-25) 

 
Appendix B: Text Exemplars and Sample Performance Tasks 
K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 

 

Terminology (for teachers) 

 Writing process – 5 steps, including: prewrite, draft, revise, edit, publish; 1st grade may revise 
and edit in the same step; at this point in the year, students should be prewriting ad drafting 
with help 

 Narrative text – narrative does not refer to fictional writing, but instead to all forms of 
writing; this quarter is focused on informational reading and writing;  

 Temporal words – these words give the reader an idea of the order something occurs, 
including first, next, then last, second, third, finally, etc.   

 Inflectional endings – letters added to words that change the meaning of the word; also known 
as suffixes 

 

Challenging Concepts (for students) 

 Subject/verb agreement – ESL students may have difficulty with this  

 Sequenced writing – differentiation can be used based on a number of steps; a struggling 
writer may only list 2 steps; a proficient writer can include more 

 Inflectional endings – 1st graders learn suffixes through Saxon phonics all year; proficiency is 
not expected at the end of this unit but at the end of the year 

 Writing process – students should still be supported during the prewriting stage and gradually 
be expected to draft independently; revision and editing should be teacher assisted throughout 
the year 

 
Suggested Local Resources  

(including district provided and committee suggested resources) 
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Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic 
News/Times for 
Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah 
Zike 

Explode the Code 

 

Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum 
Phonics 

Book - Common Core 
Comprehension 

Graphic organizers Book – Raising Rigor 
in Reading by 
Douglas Fisher 

Book – Text-dependent 
Questions: Pathways to 
Close and Critical 
Reading by Douglas 
Fisher 

Book – Four Square 
Writing by Judith S. 
Gould 

 

Online Resources 

Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   

 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 

Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards  

 http://www.parcconline.org/: PARCC website 
 

Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 

 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
graphic organizers, reading strategies for ELL students. 

 

 http://watchknowlearn.org/SearchResults.aspx?SearchText=demonstratives  
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 www.thisteachingmama.com  

 www.superteachers.com 

 www.timvanderball.com  

 www.gotkidsgames.com & www.worksheetplus.com (subject/verb agreement) 

 

 

        



Grade 1 English	Language Arts 

43  
August, 2015 

Grade 1 English Language Arts, Quarter 2, Unit 2.3 

Writing Informative/Explanatory Texts 
 

 

Number of instructional days: 15 (1 day = 90 minutes) 

By the end of this unit, students will produce an informative/explanatory* text with a main topic and key 

details, and will be able to explain the major differences between a literary text and an informational text. 

Students identify the main topic and key details of a text and use various informative/explanatory text 

features. Students describe the connections between two individuals, events, or pieces of information in a 

text. Students write on a topic with a focus on adding details to strengthen their writing. In addition, they 

focus on doing close readings and supporting their ideas in reading and writing with evidence from the texts 

they read. 

At this point, teachers can use their science and social studies content areas and/or thematic units. 
Computers and pencil and paper can be used to produce informative/explanatory text. Graphic organizers 
can be utilized during the prewriting process. Students can be paired/grouped to collaborate on and research 
a particular writing project. 

In the previous unit, students were introduced to narrative writing. In this unit, they will apply the  same 

process with informative/explanatory writing. Through their writing, students continue to build upon their 

grammatical skills. In Unit 1.3 students learned to identify key details. Now, they use that knowledge to 

incorporate key details in informational text. 

As with all units aligned to the Common Core State Standards, students should read texts within the 

appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 

them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definition provided in terminology section. 
(Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Informational Texts 
(biographies, autobiographies, books about history, 
SS, Science and arts, technical texts (directions, 
forms and info displayed in graphs, charts, maps) 
digital sources on a range of topics)  Give special 
attention to texts supporting content under study.  

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic while 
explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  
Continue conversation.  Follow agreed upon rules for 
discussion.  Build on others’ talk in conversations by 
responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 
and text under discussion. 

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 
words to signal event 
order and provide some 
sense of closure.   

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 
opportunities to participate in inquiry projects which 
recall information form experiences or gather 
information from provided sourced to answer a 
questions.   

Shared Research Project 
Include a research project 

Overview 
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Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   
 

Concepts to Be Learned and Skills to Be Used 

 IDENTIFY the main topic and RETELL key details of a text. 

 DESCRIBE the connections between two individuals, events, or pieces of information in a text. 

 KNOW and USE various text features (e.g., headings, tables of contents, glossaries, 
electronic menus, icons). 

 DISTINGUISH between information provided by pictures or other illustrations and 
information provided by the words in a text. 

 WRITE informative/explanatory texts. 

o NAME a topic. 

o SUPPLY some facts about the topic. 

 FOCUS on a topic and ADD details to strengthen. 

 USE a variety of digital tools to PRODUCE and PUBLISH writing. 
 

Essential Questions 

 Why did the author write the text?  What is the evidence in the text? 

 What are some names of informational texts? 

 How are (a given story) and (a given story) connected? 

 What is the purpose of the table of contents? 

 Why do some texts have a glossary? Table of Contents? Heading? Icons? 

 How can you learn about certain topics? 
 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

There will most likely be standards from more than one strand in this section. 
 

The following standards are the focus of this unit of study: 
 

Key Ideas and Details 

RI.1.2 Identify the main topic and retell key details of a text. 
 EVIDENCE STATEMENT: 

o Provides an identification of the topic of a text.   
o Provides a retelling of key details in a text. 

RI.1.3 Describe the connection between two individuals, events, ideas, or pieces of 

Written Curriculum 

Reading Standards for Informational Text 
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information in a text. 
 EVIDENCE STATEMENT: 

o Provides a description of the connection between two individuals in a text.  
o Provides a description of the connections between two events in a text.  
o Provides a description of the connections between two ideas or pieces of information in 

a text. 

Craft and Structure 

RI.1.5 Know and use various text features (e.g., headings, tables of contents, 
glossaries, electronic menus, icons) to locate key facts or information in a text. 
 EVIDENCE STATEMENT: 

o Demonstrates knowledge and use of text features to locate key facts or 
information in a text. (e.g., headings, table of contents, glossaries, electronic 
menus, icons). 

RI.1.6 Distinguish between information provided by pictures or other illustrations 
and information provided by the words in a text. 

 EVIDENCE STATEMENT: 
o Provides an identification of the difference between information provided by pictures 

or other illustrations and information provided by the words in a text. 
 

 

Text Types and Purposes 

W.1.2 Write informative/explanatory texts in which they name a topic, supply some facts 
about the topic, and provide some sense of closure. 
 EVIDENCE STATEMENT: 

o Names the topic they are writing about in an informational or explanatory writing. 
o Includes some facts about a topic in an informational or explanatory writing. 

o Provides some sense of closure in an informational or explanatory writing. 
       
   Clarification: This standard and the evidences are typically elicited by asking  
   students to tell what they know or understand. At this grade, students often  
   require prompting for all evidences to meet the full demands of the standard.  
   Students may demonstrate this standard in conjunction with either writing  
   standard 1, 3, 5, 6, 7, and 8 and/or reading standards. 

Production and Distribution of Writing 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions 
and suggestions from peers, and add details to strengthen writing as needed. 

 EVIDENCE STATEMENT: 
o Provides writing that is focused on a topic.  
o Provides a response to questions and suggestions from peers. Adds details that 

strengthen writing as needed after review of drafts. 
       
      Clarification: Students may need guidance and support to meet the evidences for this  
   standard. Implicit in this standard is the understanding that writing is a process that  
   may include production of multiple drafts. Students may demonstrate this standard  
   in conjunction with writing standards 1, 2, 3, 6, 7, and 8 and/or reading standards. 

W.1.6 With guidance and support from adults, use a variety of digital tools to produce 

Writing Standards 
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and publish writing, including in collaboration with peers. 

 EVIDENCE STATEMENT: 
o Uses a variety of digital tools to produce and publish writing.  
o Collaborates with peers to produce and publish writing, using a variety of digital 

tools. 
    
   Clarification: Students may need guidance and support to meet the evidences for  
   this standard. Digital tools may include word processing software, presentation  
   software, grammar and spell checking software, etc. Students may demonstrate this  
   standard in conjunction with writing standards 1, 2, 3, 5, 7, and 8 and/or reading  
   standards. 
 

 

Conventions of Standard English 

L.1.2      Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 

c.       Use commas in dates and to separate single words in a series. 
 

The following standards reinforce and/or support the unit of study focus standards: 
 

Integration of Knowledge and Ideas 

RI.1.7 Use the illustrations and details in a text to describe its key ideas. 
 EVIDENCE STATEMENT: 

o Demonstrates use of the illustrations and details in a text to describe the key ideas in 
the text. 

 

 

Fluency 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 
 

The following standards recur through many/all of the units of study: 
 

Range of Reading and Level of Text Complexity 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 
 

 

Vocabulary Acquisition and Use 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, and 
responding to texts, including using frequently occurring conjunctions to signal simple 
relationships (e.g., because). 

 EVIDENCE STATEMENT: 
o Provides a statement using words and phrases acquired through conversations and reading,  

             including frequently occurring conjunctions to signal simple relationships. 

Language Standards 

Reading Standards for Informational Text 

Reading Standards: Foundational Skills 

Reading Standards for Informational Text 

Language Standards 
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Clarifying the Standards 

Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL— No focus standards at this time. 

RI— RI.1.2 In kindergarten, with prompting and support, students identified the main topic and retold key 

details of a text. In grade 1, students identify the main topic and retell key details of a text. In grade 2, 
students will identify the main topic of a multiparagraph text as well as the focus of specific paragraphs 
within the text. 

RI.1.3 In kindergarten, with prompting and support, students described the connection between two 

individuals, events, ideas, or pieces of information in a text. In grade 1, students describe the connection 

between two individuals, events, ideas, or pieces of information in a text. In grade 2, students will 

describe the connection between a series of historical events, scientific ideas or concepts, or steps in 

technical procedures in a text. 

RI.1.5 In kindergarten, students identified the front cover, back cover, and title page of a book. In grade 1, 

students know and use various text features (e.g., headings, tables of contents, glossaries, electronic 
menus, icons) to locate key facts or information in a text. In grade 2, students will know and use various 

text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate 

key facts or information in a text efficiently. 

RI.1.6 In kindergarten, students named the author and illustrator of a text and defined the role of each in 

presenting the ideas or information in a text. In grade 1, students distinguish between information 

provided by pictures or other illustrations and information provided by the words in a text. In grade 

2, students will identify the main purpose of a text, including what the author wants to answer, explain, or 

describe. 

RF—No focus standards at this time. 

W— W.1.2 In kindergarten, students used a combination of drawing, dictating, and writing to compose 

informative/explanatory texts in which they named what they were writing about and supplied some 
information about the topic. In grade 1, students write informative/explanatory texts in which they 
name a topic, supply some facts about the topic, and provide some sense of closure. In grade 2, 
students will write informative/explanatory texts in which they introduce a topic, use facts and definitions 
to develop points, and provide a concluding statement or section. 

W.1.5 In kindergarten, with guidance and support from adults, students responded to questions and 

suggestions from peers and added details to strengthen writing as needed. In grade 1, with guidance and 

support from adults, students focus on a topic, respond to questions and suggestions from peers, 

and add details to strengthen writing as needed. In grade 2, with guidance and support from adults and 

peers, students will focus on a topic and strengthen writing as needed by revising and editing. 

W.1.6 In kindergarten, with guidance and support from adults, students explored a variety of digital tools 

to produce and publish writing, including in collaboration with peers. In grade 1, with guidance and 

support from adults, students use a variety of digital tools to produce and publish writing, including 
in collaboration with peers. In grade 2, with guidance and support from adults, students will use a variety 
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of digital tools to produce and publish writing, including in collaboration with peers. 

SL—No focus standards at this time. 

L—No focus standards at this time. 

 

  Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Types of Text (pp. 23-25) 

 
Appendix B: Text Exemplars and Sample Performance Tasks 
K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 

 
Terminology (for teachers) 
 Informative/explanatory text – non-fictional writing by the student;  

 

Challenging Concepts (for students) 

 Informative writing – students may choose to write an opinion text when asked to write an 
informative text; ensure that a variety of informative writing is included 

 Separate main idea – key details support the main idea; students may struggle with main idea 

 Compare/contrast – this includes similarities and differences 

 Building grammatical skills – students should be expected to use previously taught 
grammatical skills across all subject areas in order to ensure transfer of knowledge; spelling is 
not just for a spelling test but for all areas, for example 

Suggested Local Resources  
(including district provided and committee suggested resources) 

Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic 
News/Times for 
Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah 
Zike 

Explode the Code 

 

Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum 
Phonics 

Book - Common Core 
Comprehension 

Graphic organizers    
 

Online Resources 
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Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   

 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 

Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards 

 http://www.parcconline.org/: PARCC website 
 

Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 

 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
graphic organizers, reading strategies for ELL students. 
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Grade 1 English Language Arts, Quarter 3, Unit 3.1 

In My Opinion… (using literature) 
 

Number of instructional days: 15 (1 day = 90 minutes) 

By the end of this unit, students will produce an opinion* piece with a topic (opinion) and at least one 
detail or reason that supports it after listening to grade-level literature and participating in group 
discussions. Composed of complete sentences, their writings include common, proper, and possessive 
nouns and frequently occurring conjunctions. They read on-level text orally with accuracy, appropriate 
rate, and expression. 

Teachers first model and teach students the difference between fact and opinion through a variety of 
activities. Then, the teachers explain and model the writing process (one topic sentence and at least one 
supporting detail) with students. To help the student create their opinion pieces, teachers guide students in 
the use of a variety of graphic organizers, facilitate brainstorming activities, identify details in texts, and 
conduct guided writing activities. This focus on writing is supported by ongoing reading instruction. 

This unit occurs at this point in the year because students have enough foundational skills to produce a 
grammatically correct, simple sentence. Their repertoire of reading experiences has expanded so they are 
able to form their own thoughts and opinions about topics, provide supporting details*, and add a sense of 
closure. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 
them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definitions provided in the terminology section. 
(Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Literature 
(children’s age appropriate adventure stories, 
folktales, legends, fables, drama, fantasy, realistic 
fiction, myth, nursery rhymes, narrative poems, 
limericks and free verse) Give special attention to 
similar standards in skills across multiple genres 

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic while 
explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  
Continue conversation.  Follow agreed upon rules for 
discussion.  Build on others’ talk in conversations by 
responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 
and text under discussion. 

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 
words to signal event 
order and provide some 
sense of closure.   

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 
opportunities to participate in inquiry projects which 
recall information form experiences or gather 
information from provided sourced to answer a 
questions.   

Shared Research Project 
Include a research project 
Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   

Overview 
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Concepts to Be Learned and Skills to Be Used 

 IDENTIFY the reasons an author gives to support points in a text. 

 READ with sufficient accuracy and fluency to support comprehension. 

o READ on-level text orally with accuracy, appropriate rate, and expression. 

o USE context to confirm or self-correct word recognition and understanding. 

 WRITE opinion pieces with a topic, STATE an opinion, SUPPLY a reason for the opinion. 

 FOCUS on a topic, RESPOND to questions and suggestions from peers, and ADD details 
to strengthen writing. 

 RECALL information from experiences. 

 GATHER information from provided sources. 

 DEMONSTRATE command of grammar and usage when writing or speaking. 

o USE common, proper, and possessive nouns. 

o USE frequently occurring conjunctions. 

o PRODUCE and EXPAND complete simple declarative sentences.  

o PRODUCE and EXPAND complete simple interrogative sentences.  

o PRODUCE and EXPAND complete simple imperative sentences. 

o PRODUCE and EXPAND complete simple exclamatory sentences. 
 

Essential Questions 

 What does it mean to have an opinion? 

 What kind of information would you gather to support your opinion? 

 Where can you find information needed to answer a question? 
 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

There will most likely be standards from more than one strand in this section. 
 

The following standards are the focus of this unit of study: 
 

Key Ideas and Details 

RL.1.2 Retell stories, including key details, and demonstrate understanding of their central 
message or lesson. 
 EVIDENCE STATEMENT: 

o Provides a retelling of a story, including key details.  
o Provides an identification of the central message or lesson in a text. 

Written Curriculum 

Reading Standards for Literature 
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Integration of Knowledge and Ideas 

RL.1.9  Compare and contrast the adventures and experiences of characters in stories. 
 EVIDENCE STATEMENT: 

o Provides a comparison and contrast of the adventures and experiences of characters in 
two or more stories. 

 

 

Fluency 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

b. Read on-level text orally with accuracy, appropriate rate, and expression 
on successive readings. 

c. Use context to confirm or self-correct word recognition and understanding, 
rereading as necessary. 

 

 

Text Types and Purposes 

W.1.1 Write opinion pieces in which they introduce the topic or name the book they are writing 
about, state an opinion, supply a reason for the opinion, and provide some sense of closure. 

 EVIDENCE STATEMENT: 
o States an opinion in writing.  
o Includes the topic or name of the book they are writing about when sharing an opinion in 

writing.  
o Includes a reason when sharing an opinion in writing.  
o Provides some sense of closure when sharing an opinion in writing. 

       
      Clarification: This standard and the evidences are typically elicited by asking  
   students to tell why they think or believe as they do. At this grade, students often  
   require  prompting for all evidences to meet the full demands of the standard.  
   Students may demonstrate this standard in conjunction with writing standards 2, 5,  
   6, 7, and 8 and/or reading standards. 

Production and Distribution of Writing 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions 
and suggestions from peers, and add details to strengthen writing as needed. 
 EVIDENCE STATEMENT: 

o Provides writing that is focused on a topic.  
o Provides a response to questions and suggestions from peers. Adds details that 

strengthen writing as needed after review of drafts. 
       
      Clarification: Students may need guidance and support to meet the evidences for this  
   standard. Implicit in this standard is the understanding that writing is a process that  
   may include production of multiple drafts. Students may demonstrate this standard  
   in conjunction with writing standards 1, 2, 3, 6, 7, and 8 and/or reading standards. 

Research to Build and Present Knowledge 

W.1.8 With guidance and support from adults, recall information from experiences or 

Reading Standards: Foundational Skills 

Writing Standards 
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gather information from provided sources to answer a question. 
 EVIDENCE STATEMENT: 

o Recalls information from experiences to answer questions in writing.   
o Gathers information from provided sources to answer a question in writing. 

       
      Clarification: Students may need guidance and support to meet the evidences for  
   this standard. Students may demonstrate this standard in conjunction with writing  
   standards 1, 2, 3, 5, 6, and 7 and/or reading standards. 

 

 

Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 

b. Use common, proper, and possessive nouns. 

g. Use frequently occurring conjunctions (e.g., and, but, or, so, because). 

j. Produce and expand complete simple and compound declarative, 
interrogative, imperative, and exclamatory sentences in response to prompts. 

 
The following standards reinforce and/or support the unit of study focus standards: 

 

Key Ideas and Details 

RL.1.1  Ask and answer questions about key details in a text. 
 EVIDENCE STATEMENT:  

o Provides questions and/or answers that show understanding of key details in a text. 
 

 

Fluency 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 
 

 

Comprehension and Collaboration 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 
texts with peers and adults in small and larger groups. 

a. Follow agreed-upon rules for discussions (e.g., listening to others with 
care, speaking one at a time about the topics and texts under discussion). 

b. Build on others’ talk in conversations by responding to the comments of 
others through multiple exchanges. 

c. Ask questions to clarify any confusion about the topics and the texts 
under discussion. 

 
The following standards recur through many/all of the units of study: 

 

Language Standards 

Reading Standards for Literature 

Reading Standards: Foundational Skills 

Speaking and Listening Standards 

Reading Standards for Literature 
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Range of Reading and Level of Text Complexity 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for 
grade 1. 

 

 

Range of Reading and Level of Text Complexity 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 
 

 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, and 
responding to texts, including using frequently occurring conjunctions to signal simple 
relationships (e.g., because). 

 EVIDENCE STATEMENT: 
o Provides a statement using words and phrases acquired through conversations and reading,  

             including frequently occurring conjunctions to signal simple relationships. 

 

Clarifying the Standards 

Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL— RL.1.2 In kindergarten, with prompting and support, students retold familiar stories, including key 
details. In grade 1, students retell stories, including key details. In grade 2, students will recount stories, 
including fables and folktales from diverse cultures, and determine their central message, lesson, or moral. 

RL.1.9 In kindergarten, with prompting and support, students compare and contrast the adventures and 

experiences of characters in familiar stories. In grade 1, students compare and contrast the adventures 

and experiences of characters in stories. In grade 2, students compare and contrast two or more versions of 

the same story (e.g., Cinderella stories) by different authors or from different cultures. 

RI— No focus standards at this time. 

RF—RF.1.4b In kindergarten, students read emergent-reader texts with purpose and understanding. In grade 

1, students read with sufficient accuracy and fluency to support comprehension by reading on-level 
text orally with accuracy, appropriate rate, and expression on successive readings. In grade 2, students 
will read on-level text with purpose and understanding. 

RF.1.4c In kindergarten, students read emergent-reader texts with purpose and understanding. In grade 1, 

students read with sufficient accuracy and fluency to support comprehension by using context to 
confirm or self-correct word recognition and understanding, rereading as necessary. In grade 2, 

students will use context to confirm or self-correct word recognition and understanding, rereading as 

necessary. 

W— W.1.5 In kindergarten, with guidance and support from adults, students responded to questions and 

suggestions from peers and add details to strengthen writing as needed. In grade 1, with guidance and 
support from adults, students focus on a topic, respond to questions and suggestions from peers, and 
add details to strengthen writing as needed. In grade 2, with guidance and support from adults and peers, 

Reading Standards for Informational Text 

Language Standards 
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students will focus on a topic and strengthen writing as needed by revising and editing. 

W.1.8 In kindergarten, with guidance and support from adults, students recalled information from 
experiences or gathered information from provided sources to answer a question. In grade 1, with guidance 

and support from adults, students recall information from experiences or gather information from 
provided sources to answer a question. In grade 2, students will recall information from experiences or 
gather information form provided sources to answer a question. 

SL— No focus standards at this time. 

L— L.1.1b In kindergarten, students demonstrated command of the conventions of standard English grammar 

and usage when writing or speaking by using frequently occurring nouns and verbs. In grade 1, students use 
common, proper, and possessive nouns. In grade 2, students will form and use frequently occurring 
irregular plural nouns (e.g., feet, children, teeth, mice, fish). 

L.1.1g In grade 1, students use frequently occurring conjunctions (e.g., and, but, or, so, because). 

L.1.1j In kindergarten, students produced and expanded complete sentences in shared language activities. In 

grade 1, students produce and expand complete simple and compound declarative, interrogative, 

imperative, and exclamatory sentences in response to prompts. In grade 2, students will produce, expand, 

and rearrange complete simple and compound sentences (e.g., The boy watched the movie; The little boy 

watched the movie; The action movie was watched by the boy). 

 

  Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Types of Text (pp. 23-25) 

 
Appendix B: Text Exemplars and Sample Performance Tasks 
K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 

 

Terminology (for teachers) 

 Opinion: a view or judgment about something or somebody 

 Supporting details – reasons an author gives to support his/her opinion 

 Fact – something that can be proven or researched as true 

 Writing process – pre-writing, drafting, revising, editing, publishing 
 

 

Challenging Concepts (for students) 

 Opinion writing – opinions are neither right nor wrong; things they like can be the opinion on 
that item; supporting details are simply the reasons they like a particular thing 

 Possessive nouns – possessive nouns show possession; they have an apostrophe and end in -s; 
but not every word with an apostrophe or ending in -s shows possession  
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 Conjunctions – conjunctions connect words and phrases 

Suggested Local Resources  
(including district provided and committee suggested resources) 

Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic 
News/Times for 
Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah 
Zike 

Explode the Code 

 

Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum 
Phonics 

Book - Common Core 
Comprehension 

Graphic organizers 
(including OREO) 

Trade book - 
Red is Best 

Trade book - I don’t 
want to be a pea 

Trade book –  

Duck! Rabbit! 
 

Online Resources 

Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   

 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 

Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards 

 http://www.parcconline.org/: PARCC website 
 

Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 

 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
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graphic organizers, reading strategies for ELL students. 

 www.creativeliterac.blogspot.com/2012/03/opinionwriting‐in‐first.html  

 http://www.sfps.info/documentcenter/view/7415 opinion writing power point 

 http://fanaticallyfirstgrade.blogspot.com/  
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Grade 1 English Language Arts, Quarter 3, Unit 3.2 

Research and Write on Literature 
 

 

Number of instructional days: 15  (1 day = 90 minutes) 

During this unit, teachers should read a variety of texts on the same topic or by the same author so student 

can then research and write a text about that subject.  The type of produced writing can vary depending on 

the subject or the teacher’s discretion.  Some examples include: opinions about the favorite story, a book 

report about one of the texts, compare/contrast a fictional and informational text (snow as a commonality 

for example), an author research, or cause and effect from the texts*. In their pieces, they will produce and 

expand on complete simple and compound sentences of all types (e.g., declarative, interrogative, 

imperative, and exclamatory)*. With feedback from their peers and adults, they will add details to 

strengthen their writing. In preparation for writing this more complex opinion piece, they may compare and 

contrast* the adventures and experiences of characters in stories  they have read or listened to and the 

similarities and differences between two texts on the same topic. 

Teachers can use sentence frames and writing prompts. Students can use a variety of graphic organizers, 
brainstorming activities, details from texts, or guided writing activities to create opinion pieces. Students 
can be asked to locate (highlighting, flagging, pointing) author’s details (narrative from the text and/or 
context clues) to support their opinions. Class discussions and debating in heterogeneous groups, think-
pair-share*, and small and whole group settings also provide opportunities for students to discuss their 
opinions and come to some conclusion about a topic or issue. 

In this unit, they are being asked to further develop their writing skills by adding compound sentences, 

refining the context of their writing by comparing and contrasting, finding similarities and differences, and 

closing out a piece of writing. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 
them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definitions provided in the terminology section. 
(Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Literature 
(children’s age appropriate adventure stories, 
folktales, legends, fables, drama, fantasy, realistic 
fiction, myth, nursery rhymes, narrative poems, 
limericks and free verse) Give special attention to 
similar standards in skills across multiple genres 

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic 
while explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  
Continue conversation.  Follow agreed upon rules for 

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 

Overview 
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discussion.  Build on others’ talk in conversations by 
responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 
and text under discussion. 

words to signal event 
order and provide some 
sense of closure.   

opportunities to participate in inquiry projects which 
recall information form experiences or gather 
information from provided sourced to answer a 
questions.   

Shared Research Project 
Include a research project 
Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   
 

Concepts to Be Learned and Skills to Be Used 

 COMPARE and CONTRAST the adventures and experiences of characters. 

 IDENTIFY similarities and differences between two texts on the same topic. 

 DEMONSTRATE understanding or word relationships and nuances. 

o DISTINGUISH shades of meaning in verbs and adjectives. 

 WRITE opinion pieces in which they: 

o INTRODUCE the topic or name the book. 

o STATE an opinion. 

o SUPPLY a reason for the opinion. 

o PROVIDE some sense of closure. 

 WRITE informative/explanatory texts in which they: 

o    NAME a topic. 

o SUPPLY facts about it. 

o PROVIDE some sense of closure. 

 RESPOND to questions and suggestions from peers. 

 ADD details to STRENGTHEN writing as needed. 
 

Essential Questions 

 What kinds of graphic organizers could you use to compare and contrast? 

 What is another way to express/define compare and contrast? 

 What does it mean to have a similarity? Difference? 

 What is the difference between a simple and compound sentence? 
 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

There will most likely be standards from more than one strand in this section. 
 

The following standards are the focus of this unit of study: 
 

Integration of Knowledge and Ideas 

Written Curriculum 

Reading Standards for Literature 
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RL.1.9  Compare and contrast the adventures and experiences of characters in stories. 
 EVIDENCE STATEMENT: 

o Provides a comparison and contrast of the adventures and experiences of characters in two 
or more stories. 

 

 Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 

j. Produce and expand complete simple and compound declarative, 
interrogative, imperative, and exclamatory sentences in response to prompts. 

Vocabulary Acquisition and Use 

L.1.5     With guidance and support from adults, demonstrate understanding of 
word relationships and nuances in word meanings. 

d. Distinguish shades of meaning among verbs differing in manner (e.g., look, 
peek, glance, stare, glare, scowl) and adjectives differing in intensity (e.g., 
large, gigantic) by defining or choosing them or by acting out the meanings. 

 EVIDENCE STATEMENT: 
o Provides a statement that defines the different shades of meaning among verbs  

    differing in  manner and by adjectives differing in intensity. 
o Acts out the different shades of meaning among verbs differing in manner and/or by 

adjectives    differing in intensity. 

 

 
Text Types and Purposes 

W.1.1 Write opinion pieces in which they introduce the topic or name the book they are 
writing about, state an opinion, supply a reason for the opinion, and provide some sense of 
closure. 
 EVIDENCE STATEMENT: 

o States an opinion in writing.  
o Includes the topic or name of the book they are writing about when sharing an opinion 

in writing.  
o Includes a reason when sharing an opinion in writing.  
o Provides some sense of closure when sharing an opinion in writing. 

       
   Clarification: This standard and the evidences are typically elicited by asking  
   students to tell why they think or believe as they do. At this grade, students often  
   require  prompting for all evidences to meet the full demands of the standard.  
   Students may demonstrate this standard in conjunction with writing standards 2, 5,  
   6, 7, and 8 and/or reading standards. 

 
Production and Distribution of Writing 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions 
and suggestions from peers, and add details to strengthen writing as needed. 

 EVIDENCE STATEMENT: 

Language Standards 

Writing Standards 
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o Provides writing that is focused on a topic.  
o Provides a response to questions and suggestions from peers. Adds details that 

strengthen writing as needed after review of drafts. 
    
    Clarification: Students may need guidance and support to meet the evidences for this  
    standard. Implicit in this standard is the understanding that writing is a process that  
    may include production of multiple drafts. Students may demonstrate this standard  
    in conjunction with writing standards 1, 2, 3, 6, 7, and 8 and/or reading standards. 

 

Research to Build and Present Knowledge 

W.1.7 Participate in shared research and writing projects (e.g., explore a number of “how-
to” books on a given topic and use them to write a sequence of instructions). 
 EVIDENCE STATEMENT: 

o Participates in shared research and writing projects. 
    
   Clarification: Shared research and writing projects may require adult support. 
   Students may demonstrate this standard in conjunction with writing standards 1, 2,  
   3, 5, 6, and 8 and/or reading standards. 

W.1.8 With guidance and support from adults, recall information from experiences or 
gather information from provided sources to answer a question. 
 EVIDENCE STATEMENT: 

o Recalls information from experiences to answer questions in writing.  
o Gathers information from provided sources to answer a question in writing. 

       
      Clarification: Students may need guidance and support to meet the evidences for  
   this standard. Students may demonstrate this standard in conjunction with  
   writing  standards 1, 2, 3, 5, 6, and 7 and/or reading standards. 

 

The following standards reinforce and/or support the unit of study focus standards: 
 

Key Ideas and Details 
 

RL.1.1 Ask and answer questions about key details in a text. 

 EVIDENCE STATEMENT: 
o Provides questions and/or answers that show understanding of key details in a text. 

 

 

Key Ideas and Details 

RI.1.1 Ask and answer questions about key details in a text. 
 EVIDENCE STATEMENT: 

o Provides questions and answers that show understanding of the key details in a text. 
 

RI.1.3 Describe the connection between two individuals, events, ideas, or pieces of 
information in a text. 

 EVIDENCE STATEMENT: 
o Provides a description of the connection between two individuals in a text.  
o Provides a description of the connections between two events in a text.  

Reading Standards for Literature 

Reading Standards for Informational Text 
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o Provides a description of the connections between two ideas or pieces of information in 
a text. 

Integration of Knowledge and Ideas 

RI.1.8 Identify the reasons an author gives to support points in a text. 
 EVIDENCE STATEMENT: 

o Provides an identification of the reasons an author gives to support points in a text. 
 

 

Fluency 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 

b. Read on-level text orally with accuracy, appropriate rate, and expression 
on successive readings. 

c. Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 

 

 

Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 

c. Use singular and plural nouns with matching verbs in basic sentences (e.g., 
He hops; We hop). 

f. Use frequently occurring adjectives. 

g. Use frequently occurring conjunctions (e.g., and, but, or, so, because). 

Vocabulary Acquisition and Use 

L.1.5 With guidance and support form adults, demonstrate understanding of 
word relationships and nuances in word meanings. 

a. Sort words into categories (e.g., colors, clothing) to gain a sense of the 
concepts the categories represent. 

b. Define words by category and by one or more key attributes (e.g., a duck is a 
bird that swims; a tiger is a large cat with stripes). 

c. Identify real-life connections between words and their use (e.g., note places 
at home that are cozy). 

d. Distinguish shades of meaning among verbs differing in manner (e.g., look, 
peek, glance, scowl) and adjectives differing in intensity (e.g., large, gigantic) 
by defining or choosing them or by acting out the meanings.  

 EVIDENCE STATEMENT: 
o Demonstrates understanding of word relationships and nuances in word meanings 

by sorting  words into categories (e.g. colors, clothing) to gain a sense of the 
concepts the categories  represent.  

o Demonstrates understanding of word relationships and nuances in word meanings by 

Reading Standards: Foundational Skills 

Language Standards 
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defining  words by category and by one or more key attributes.  
o Demonstrates understanding of word relationships and nuances in word meanings by 

identifying  real-life connections between words and their use.  
o Provides a statement that defines the different shades of meaning among verbs 

differing in manner and by adjectives differing in intensity. 
o Acts out the different shades of meaning among verbs differing in manner and/or by 

adjectives differing in intensity. 
 

The following standards recur through many/all of the units of study: 
 

Range of Reading and Level of Text Complexity 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1. 
 

 

Range of Reading and Level of Text Complexity 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 
 

 

Vocabulary Acquisition and Use 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, 
and responding to texts, including using frequently occurring conjunctions to signal 
simple relationships (e.g., because). 

 EVIDENCE STATEMENT: 
o Provides a statement using words and phrases acquired through conversations and 

reading, including frequently occurring conjunctions to signal simple relationships. 

Clarifying the Standards 

Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL— RL.1.9 In kindergarten, with prompting and support, students compare and contrast the adventures 

and experiences of characters in familiar stories. In grade 1, students compare and contrast the 

adventures and experiences of characters in stories. In grade 2, students compare and contrast two or 

more versions of the same story (e.g., Cinderella stories) by different authors or from different cultures. 

RI— No focus standards at this time. 

RF— No focus standards at this time. 

W—W.1.1 In kindergarten, students use a combination of drawing, dictating, and writing to compose 

opinion pieces in which they tell a reader the topic or the name of the book they are writing about and state 
an opinion or preference about the topic or book (e.g., My favorite book is…). In grade 1, students write 
opinion pieces in which they introduce the topic or name the book they are writing about, state an 
opinion, supply a reason for the opinion, and provide some sense of closure. In grade 2, students write 
opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply 
reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion and 
reasons, and provide a concluding statement or section. 

Reading Standards for Literature 

Reading Standards for Informational Text 

Language Standards 
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W.1.5 In kindergarten, with guidance and support from adults, students respond to questions and 
suggestions from peers and add details to strengthen writing as needed. In grade 1, with guidance and 
support from adults, students focus on a topic, respond to questions and suggestions from peers, and 
add details to strengthen writing as needed. In grade 2, with guidance and support from adults, students 
focus on a topic and strengthen writing as needed by revising and editing. 

SL—No focus standards at this time.  

L—No focus standards at this time. 

 

 Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Types of Text (pp. 23-25) 

 
Appendix B: Text Exemplars and Sample Performance Tasks 
K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 

 

Terminology (for teachers) 

 Compare/contrast – identifying similarities and differences in 2 or more items 

 Types of sentences – 1st graders are expected to produce and expand all types of sentences, 
though how specifically is up to the teacher’s discretion (orally and in writing); students 
should be able to recognize the end punctuation during reading in order to comprehend what 
the author intended 

 Think-pair-share  - routines should be established for students to have opportunities for 
discussion among themselves; Kagan is one example of classroom/discussion routines 

 

Challenging Concepts (for students) 

 Think-pair-share  - students may need to be supported to stay on topic and to share their 
thinking with others 

 Shades of meaning – due to a lack of life experience and limited vocabulary, 1st grade students 
may find shades of meaning difficult 

Suggested Local Resources  
(including district provided and committee suggested resources) 

Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic 
News/Times for 
Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah 
Zike 

Explode the Code 
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Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum 
Phonics 

Book - Common Core 
Comprehension 

Graphic organizers 
(including OREO) 

Trade book - 
Red is Best 

Trade book - I don’t 
want to be a pea 

Trade book –  

Duck! Rabbit! 
 

Online Resources 

Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   

 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 

Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards 

 http://www.parcconline.org/: PARCC website 
 

Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 

 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
graphic organizers, reading strategies for ELL students. 

 



 

66  
August, 2015 

Grade 1 English Language Arts, Quarter 3, Unit 3.3 

Writing “First, Next, Then, Last” from Literature 
 

Number of instructional days: 15 (1 day = 90 minutes) 

By the end of this unit, students will know how to write a narrative piece in which they have two or more 
sequences of events, include some details, use temporal words, and provide a sense of closure. These 
pieces include grammatically correct sentences, including using commas in single word series. They 
should know who is telling a story. They draw upon these skills and their previous reading experiences to 
create their narrative pieces.  Teachers should also ensure students have an opportunity to work with 
affixes* and root words. 

The teacher should use think-alouds to model their own thinking when determining who is telling the story 
at various points. The strategy of think-pair-share can be used when reading various texts to help students 
brainstorm ideas for their writing (brainstorming, background building, word webs). Teachers can assist 
students in using graphic organizers and pre-writing activities to assist in their writing. Teachers should 
help students remember the order events happen in order to use temporal words to sequence events in their 
narrative pieces.  This unit occurs at this point in the year because it follows the progression of building 
first graders’ writing skills. Having written narrative texts using informational texts in Quarter 2 and 
opinion pieces earlier in this quarter, students can now write about events that happen in a  sequence. 

As with all units aligned to the Common Core State Standards, students should read texts within the 

appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 

them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definitions provided in the terminology section. 
(Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Literature 
(children’s age appropriate adventure stories, 
folktales, legends, fables, drama, fantasy, realistic 
fiction, myth, nursery rhymes, narrative poems, 
limericks and free verse) Give special attention to 
similar standards in skills across multiple genres 

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic while 
explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  
Continue conversation.  Follow agreed upon rules for 
discussion.  Build on others’ talk in conversations by 
responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 
and text under discussion. 

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 
words to signal event 
order and provide some 
sense of closure.   

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 
opportunities to participate in inquiry projects which 
recall information form experiences or gather 
information from provided sourced to answer a 
questions.   

Shared Research Project 
Include a research project 
Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   

Overview 
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Concepts to Be Learned and Skills to Be Used 

 EXPLAIN differences between stories and informational text. 

 IDENTIFY who is telling the story at various points in text. 

 DETERMINE or CLARIFY the meaning of unknown and multiple-meaning words and phrases. 

o USE frequently occurring affixes as a clue to the meaning of a word. 

 WRITE narratives of two or more events. 

o INCLUDE some details. 

o USE temporal words. 

o PROVIDE some sense of closure. 
 

Essential Questions 

 What words are used to sequence events in order (e.g., first, next, then, last, finally)? 

 What would happen if you didn’t have order in events? 

 When you write your sentences, tell me what you will include?  
 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

There will most likely be standards from more than one strand in this section. 
 

The following standards are the focus of this unit of study: 
 

Craft and Structure 

RL.1.5 Explain major differences between books that tell stories and books that give 
information, drawing on a wide reading of a range of text types. 
 EVIDENCE STATEMENT: 

o Provides an explanation of the major differences between books that tell stories and 
books that give information. 

RL.1.6  Identify who is telling the story at various points in a text. 
 EVIDENCE STATEMENT: 

o Provides an identification of who is telling the story at various points in a text. 
 

 
Vocabulary Acquisition and Use 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases based on grade 1 reading and content, choosing flexibly from an array of 
strategies. 

b. Use frequently occurring affixes as a clue to the meaning of a word. 

Written Curriculum 

Reading Standards for Literature 

Language Standards 
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 EVIDENCE STATEMENT: 
o Demonstrates the ability to determine the meaning of unknown and multiple-meaning 

words and phrases, using frequently occurring affixes as a clue to the meaning of a word. 

 

Text Types and Purposes 

W.1.3 Write narratives in which they recount two or more appropriately sequenced events, 
include some details regarding what happened, use temporal words to signal event order, 
and provide some sense of closure. 

 EVIDENCE STATEMENT: 
o Recounts two or more appropriately sequenced events in a narrative writing.  
o Includes details regarding what happened in a narrative writing.  
o Uses temporal words to signal event order in a narrative writing.  
o Provides some sense of closure in a narrative writing. 

    
      Clarification: This standard and the evidences are typically elicited by asking  
   students to tell about what happened, and with prompting, to include details and  
   temporal words such as: first, second, then, and/or next. At this grade, students often  
   require  prompting for all evidences to meet the full demands of the standard.  
   Students may demonstrate this standard in conjunction with writing standards 2, 5,  
   6, 7, and 8 and/or reading standards. 

 
 

The following standards reinforce and/or support the unit of study focus standards: 
 

Key Ideas and Details 
RL.1.1 Ask and answer questions about key details in a text. 

 EVIDENCE STATEMENT: 
o Provides questions and/or answers that show understanding of key details in a text. 

 
Craft and Structure 

RL.1.4 Identify words and phrases in stories or poems that suggest feelings or appeal to the 
senses. 
 EVIDENCE STATEMENT: 

o Provides an identification of words and phrases in a story or a poem that suggests 
feelings or that appeal to the senses. 

RL.1.5 Explain major differences between books that tell stories and books that give 
information, drawing on a wide reading of a range of text types. 
 EVIDENCE STATEMENT: 

o Provides an explanation of the major differences between books that tell stories and 
books that give information. 

 

 

RI.1.1 Ask and answer questions about key details in a text. 
 EVIDENCE STATEMENT: 

o Provides questions and answers that show understanding of the key details in a text. 
 

 

Writing Standards 

Reading Standards for Literature 

Reading Standards for Informational Text 

Reading Standards: Foundational Skills 
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Fluency 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 
 

b. Read on-level text orally with accuracy, appropriate rate, and expression 
on successive readings. 

c. Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 

 

 

Research to Build and Present Knowledge 

W.1.7 Participate in shared research and writing projects (e.g., explore a number of “how-
to” books on a given topic and use them to write a sequence of instructions). 
 EVIDENCE STATEMENT: 

o Participates in shared research and writing projects. 
    
   Clarification: Shared research and writing projects may require adult support. 
   Students may demonstrate this standard in conjunction with writing standards 1, 2,  
   3, 5, 6, and 8 and/or reading standards. 

 

 

Comprehension and Collaboration 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 
texts with peers and adults in small and larger groups. 

c. Ask questions to clear up any confusion about the topics and texts 
under discussion. 

 

 

Conventions of Standard English 

L.1.2 Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

c. Use commas in dates and to separate single words in a series. 
 

Vocabulary Acquisition and Use 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases based on grade 1 reading and content, choosing flexibly from an array of 
strategies. 

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

c. Identify frequently occurring root words (e.g., look) and their inflectional 
forms (e.g., looks, looked, looking). 

 EVIDENCE STATEMENT: 
o Demonstrates the ability to determine the meaning of unknown and multiple-meaning 

words and phrases, using sentence-level context as a clue to the meaning of a word or 
phrase.  

Writing Standards 

Speaking and Listening Standards 

Language Standards 
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o Demonstrates the ability to determine the meaning of unknown and multiple-meaning 
words and phrases, using frequently occurring root words and their inflectional 
forms. 

 
The following standards recur through many/all of the units of study: 

 

Range of Reading and Level of Text Complexity 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for 
grade 1. 

 

Range of Reading and Level of Text Complexity 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 
 

 
Vocabulary Acquisition and Use 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, and 
responding to texts, including using frequently occurring conjunctions to signal simple 
relationships (e.g., because). 

 EVIDENCE STATEMENT: 
o Provides a statement using words and phrases acquired through conversations and reading,              

including frequently occurring conjunctions to signal simple relationships. 

 

Clarifying the Standards 

Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL— RL.1.6 In kindergarten, with prompting and support, students named the author and illustrator of a 

story and defined the role of each in telling the story. In grade 1, students identify who is telling the 

story at various points in a text. In grade 2, students will acknowledge differences in the points of view of 

characters, including by speaking in a different voice for each character when reading dialogue aloud. 

RI—No focus standards at this time.  

RF—No focus standards at this time. 

W—W.1.3 In kindergarten, students used a combination of drawing, dictating, and writing to narrate a 

single event, tell about the events in the order in which they occur, and provide a reaction to what 

happened. In grade 1, students write narratives in which they recount two or more appropriately 

sequenced events, include some details regarding what happened, use temporal words to signal event 
order, and provide some sense of closure. In grade 2, students will write narratives in which they recount 

a well-elaborated event or short sequence of events, include details to describe actions, thoughts, and 

feelings, use temporal words to signal event order, and provide a sense of closure. 

SL—No focus standards at this time. 

L— L.1.2c In kindergarten, students were not introduced to commas. In grade 1, students demonstrate 

Reading Standards for Literature 

Reading Standards for Informational Text 

Language Standards 
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command of the conventions of standard English capitalization, punctuation, and spelling when 
writing by using commas in dates and to separate single words in a series. In grade 2, students will use 

commas in greetings and closings of letters. 

L.1.4  In kindergarten, students determined or clarified the meaning of unknown and multiple-meaning 
words and phrases based on kindergarten reading and content by using the most frequently occurring 
inflections and affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a clue to the meaning of an unknown word. 
In grade 1, students use frequently occurring affixes as a clue to the meaning of a word. In grade 2, 
students will determine the meaning of the new word formed when a known prefix is added to a known 
word (e.g., happy/unhappy, tell/retell). 
 

 Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Types of Text (pp. 23-25) 

 
Appendix B: Text Exemplars and Sample Performance Tasks 
K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 

 

Terminology (for teachers) 

 Affixes – prefixes and suffixes; letters added to a word to change its meaning 
 

Challenging Concepts (for students) 

 Affixes – students will often be able to use affixes when speaking sooner than when writing 

 Root words – students may struggle with understanding root words if enough time is not given 
to the topic 

Suggested Local Resources  
(including district provided and committee suggested resources) 

Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic 
News/Times for 
Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah 
Zike 

Explode the Code 

 

Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum 
Phonics 

Book - Common Core 
Comprehension 

Graphic organizers 
(including OREO) 

Trade book - 
Red is Best 

Trade book - I don’t 
want to be a pea 

Trade book –  

Duck! Rabbit! 
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Online Resources 

Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   

 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 

Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards 

 http://www.parcconline.org/: PARCC website 
 

Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 

 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
graphic organizers, reading strategies for ELL students. 

 http://www.readworks.org/lessons/grade1/sequence  
 http://www.stickyball.net/esl-writing-exercises-and-activities.html?id=514 (closing sentence) 
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Grade 1 English Language Arts, Quarter 4, Unit 4.1 

“How to” Become a Better Writer 
 

 

Number of instructional days: 20  (1 day = 90 minutes) 

In this unit, students will identify the author’s points in a text and supply the evidence based on the text.  

Students will compare/contrast two texts on a the same topic by identifying similarities and differences of 

illustrations, descriptions, or procedures, etc.  Students will produce an informative/explanatory* piece of 

writing that has at least five sentences (topic, first, next, then, and finally). Students identify the topic of the 

paragraph as well as include some facts relating to the topic and some sense of closure. In preparation for 

their individual piece of writing, students participate in shared research and writing projects about a given 

topic and produce a sequence of instructions. In their writing, they correctly use personal, possessive, and 

indefinite pronouns*, determiners*, and prepositions*.  Their sentences are both simple and compound. 

When reading various texts to brainstorm ideas for their writing, they use context to confirm or self-correct 

word recognition. 

The teacher models the writing process by using graphic organizers to identify paragraph topic details. After 
teacher modeling, students can be paired or grouped to produce a paragraph about a certain topic of shared 
interest. The teacher should use think-alouds to model his or her thinking when determining the differences 
in informational texts. Teachers can assist students in using graphic organizers and pre-writing activities to 
assist their writing. The strategy of think-pair-share can be used when reading various texts to help students 
brainstorm ideas for their writing. 

This unit builds on the learned sentence creation skills from previous units. Students have created  two 
sentence paragraphs with their previous opinion pieces. They are now ready to move on to longer, better- 
organized paragraphs. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 
them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definition provided in terminology section. 
 (Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Informational Texts 
(biographies, autobiographies, books about history, 
SS, Science and arts, technical texts (directions, 
forms and info displayed in graphs, charts, maps) 
digital sources on a range of topics)  Give special 
attention to texts supporting content under study.  

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic while 
explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  
Continue conversation.  Follow agreed upon rules for 
discussion.  Build on others’ talk in conversations by 

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 
words to signal event 

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 
opportunities to participate in inquiry projects which 

Overview 
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responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 
and text under discussion. 

order and provide some 
sense of closure.   

recall information form experiences or gather 
information from provided sourced to answer a 
questions.   

Shared Research Project 
Include a research project 
Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   
 

Concepts to Be Learned and Skills to Be Used 

 COMPARE/CONTRAST two texts on a same topic. 

 IDENTIFY author’s point of view and text based evidence. 

 WRITE informative/explanatory texts. 

o NAME a topic. 

o SUPPLY facts. 

o PROVIDE a sense of closure. 

 PARTICIPATE in shared research and writing projects. 

 DEMONSTRATE conventions of grammar and usage when writing or speaking. 

o USE indefinite pronouns. 

o USE frequently occurring adjectives. 

o USE determiners. 

o USE frequently occurring prepositions. 

o PRODUCE and EXPAND complete simple and compound declarative sentences.    

o PRODUCE and EXPAND complete simple and compound interrogative sentences.  

o PRODUCE and EXPAND complete simple and compound imperative sentences. 

o PRODUCE and EXPAND complete simple and compound exclamatory sentences. 

 DETERMINE the meaning of  an unknown word.. 

o USE  frequently occurring affixes.. 
 

Essential Questions 

 What is the author trying to tell you at this point in the text?  Supply evidence based on the text. 

 How can you tell if you read the text correctly? 

 What do you do when the text doesn’t make sense? Why is re-reading necessary? 

 What makes this an informative piece? 

 Why do authors use different types of text to write about the same topic? 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

Written Curriculum 
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There will most likely be standards from more than one strand in this section. 
 

The following standards are the focus of this unit of study: 
 

Integration of Knowledge and Ideas 

RI.1.8 Identify the reasons an author gives to support points in a text. 

RI.1.9 Identify basic similarities in and differences between two texts on the same 
topic (e.g., in illustrations, descriptions, or procedures). 

 
 

 

Text Types and Purposes 

W.1.2 Write informative/explanatory texts in which they name a topic, supply some facts 
about the topic, and provide some sense of closure. 
 EVIDENCE STATEMENT: 

o Names the topic they are writing about in an informational or explanatory writing. 
o Includes some facts about a topic in an informational or explanatory writing.   
o Provides some sense of closure in an informational or explanatory writing. 

     
      Clarification: This standard and the evidences are typically elicited by asking  
   students to tell what they know or understand. At this grade, students often  
   require prompting for all evidences to meet the full demands of the standard.  
   Students may demonstrate this standard in conjunction with either writing  
   standard 1, 3, 5, 6, 7, and 8 and/or reading standards. 

 

Research to Build and Present Knowledge 

W.1.7 Participate in shared research and writing projects (e.g., explore a number of “how-
to” books on a given topic and use them to write a sequence of instructions). 
 EVIDENCE STATEMENT: 

o Participates in shared research and writing projects. 
       
      Clarification: Shared research and writing projects may require adult support. 
   Students may demonstrate this standard in conjunction with writing standards 1, 2,  
   3, 5, 6, and 8 and/or reading standards. 

 

 

Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 

d. Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, 
them, their; anyone, everything). 

h. Use determiners (e.g., articles, demonstratives). 

i. Use frequently occurring prepositions (e.g., during, beyond, toward). 

j. Produce and expand complete simple and compound declarative, 
interrogative, imperative, and exclamatory sentences in response to prompts. 

Reading Standards for Informational Text 

Writing Standards 

Language Standards 
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Vocabulary Acquisition and Use 

L.1.5 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases based on grade 1 reading and content, choosing flexibly from an array of 
strategies. 

b. Use frequently occurring affixes as a clue to the meaning of a word. 
 EVIDENCE STATEMENT: 

o Demonstrates the ability to determine the meaning of unknown and multiple-meaning 
words and phrases, using frequently occurring affixes as a clue to the meaning of a 
word.  

 

The following standards reinforce and/or support the unit of study focus standards: 
 

RI.1.1   Ask and answer questions about key details in a text. 

 EVIDENCE STATEMENT: 

o Provides questions and answers that show understanding of the key details in a text. 
 

 

Fluency 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 

b. Read on-level text orally with accuracy, appropriate rate, and expression 
on successive readings. 

c. Use context to confirm or self-correct word recognition and understanding, 
rereading as necessary. 

 

 

Production and Distribution of Writing 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions 
and suggestions from peers, and add details to strengthen writing as needed. 
 EVIDENCE STATEMENT: 

o Provides writing that is focused on a topic.  
o    Provides a response to questions and suggestions from peers. Adds details that 

strengthen writing as needed after review of drafts. 
       
      Clarification: Students may need guidance and support to meet the evidences for this  
   standard. Implicit in this standard is the understanding that writing is a process that  
   may include production of multiple drafts. Students may demonstrate this standard  
   in conjunction with writing standards 1, 2, 3, 6, 7, and 8 and/or reading standards. 

 

 

Conventions of Standard English 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 

Reading Standards for Informational Text 

Reading Standards: Foundational Skills 

Writing Standards 

Language Standards 
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f. Use frequently occurring adjectives. 
The following standards recur through many/all of the units of study: 

 

Range of Reading and Level of Text Complexity 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1. 
 

 

Vocabulary Acquisition and Use 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, and 
responding to texts, including using frequently occurring conjunctions to signal simple 
relationships (e.g., because). 

 EVIDENCE STATEMENT: 

o Provides a statement using words and phrases acquired through conversations 
and reading, including  frequently  occurring  conjunctions  to  signal  simple 

relationships. 

. 

Clarifying the Standards 

Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL—No focus standards at this time.  

RI— RI.1.8 In kindergarten, students described the logical connection between particular sentences and 

paragraphs in a text (e.g., comparison, cause/effect, first/second/third in a sequence). In grade 1, students 

explain how an author uses reasons and evidence to support particular points in a text. In grade 2, 

students will explain how an author uses reasons and evidence to support particular points in a text, 

identifying which reasons and evidence support which point(s). 

RI.1.9 In kindergarten, with prompting and support, students identify basic similarities in and differences 
between two texts on the same topic (e.g., in illustrations, descriptions, or procedures). In grade 1, 
students identify basic similarities in and differences between two texts on the same topic (e.g., in 
illustrations, descriptions, or procedures). In grade 2, students compare and contrast the most important 
points presented by two texts on the same topic. 

RF—No focus standards at this time. 

W—W.1.2 In kindergarten, students used drawing, dictating, and writing to compose 

informative/explanatory texts in which they named what they are writing about and supplied some 
information about the topic. In grade 1, students write informative/explanatory texts in which they 
name a topic, supply some facts about the topic, and provide some sense of closure. In grade 2, 
students will write informative/explanatory texts in which they introduce a topic, use facts and definitions 
to develop points, and provide a concluding statement or section. 

W.1.7 In kindergarten, students conducted short research projects that build knowledge about a topic. In 
grade 1, students conduct short research projects that build knowledge through investigation of 

Reading Standards for Literature 

Language Standards 
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different aspects of a topic. In grade 2, students will conduct short research projects that use several 
sources to build knowledge through investigation of different aspects of a topic. 

SL—No focus standards at this time. 

L – L.1.1d In kindergarten, students had no exposure to pronouns. In grade 1, students demonstrate 

command of the conventions of standard English grammar and usage when writing and speaking by 
using personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their; anyone, 
everything). In grade 2, students will use reflexive pronouns (e.g., myself, ourselves). 

L.1.1h In kindergarten, students had no experience with determiners. In grade 1, students demonstrate 

command of the conventions of standard English grammar and usage when writing and speaking by 
using determiners (e.g., articles, demonstratives). In grade 2, students use determiners appropriately. 

L.1.1i In kindergarten, students use frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, 
by, with). In grade 1, students demonstrate command of the conventions of standard English 
grammar and usage when writing and speaking by using frequently occurring prepositions (e.g., 
during, beyond, toward). In grade 2, students will use prepositions appropriately. 

L.1.1j In kindergarten, students produced and expanded complete sentences in shared language activities. 

In grade 1, students produce and expand complete simple and compound declarative, interrogative, 
imperative, and exclamatory sentences in response to prompts. In grade 2, students will produce, 
expand, and rearrange complete simple and compound sentences (e.g., The boy watched the movie; The 
little boy watched the movie; The action movie was watched by the little boy). 

L.1.5 d In kindergarten, with guidance and support from adults, students explored word relationships and 

nuances in word meanings by distinguishing shades of meaning among verbs describing the same general 

action (e.g., walk, march, strut, prance) by acting out the meanings. In grade 1, with guidance and 

support from adults, students demonstrate understanding of word relationships and nuances in 

word meanings by distinguishing shades of meaning among verbs differing in manner (e.g., look, 

peek, glance, stare, glare, scowl) and adjectives differing in intensity (e.g., large, gigantic) by defining 
or choosing them or by acting out the meanings. In grade 2, students will demonstrate understanding 

word relationships and nuances in word meanings by distinguishing shades of meaning among closely 

related verbs (e.g., toss, throw, hurl) and closely related adjectives (e.g., thin, slender, skinny, scrawny). 

 

   Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Types of Text (pp. 23-25) 

 
Appendix B: Text Exemplars and Sample Performance Tasks 
K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 

 

Terminology (for teachers) 
 Prepositions –  

 Indefinite pronouns - . 
 

Challenging Concepts (for students) 
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 Prepositions -  

 Indefinite pronouns -  

Suggested Local Resources  
(including district provided and committee suggested resources) 

Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic 
News/Times for 
Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah 
Zike 

Explode the Code 

 

Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum 
Phonics 

Book - Common Core 
Comprehension 

Graphic organizers 
(including OREO) 

Trade book - 
Red is Best 

Trade book - I don’t 
want to be a pea 

Trade book –  

Duck! Rabbit! 
 

Online Resources 

Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   

 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 

Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards 

 http://www.parcconline.org/: PARCC website 
 

Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 
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 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
graphic organizers, reading strategies for ELL students. 

 http://www.k12reader.com/subject/grammar/parts-of-speech/pronouns/ (indefinite pronouns) 
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Grade 1 English Language Arts, Quarter 4, Unit 4.2 

Producing and Publishing Writing for Informational 
Text 

 
 

Number of instructional days: 25 (1 day = 90 minutes) 

By the end of this unit, with guidance and support from adults, students will participate in research and 
writing projects in collaboration with peers and publish* them using a variety of digital tools*. Students 
select a topic or subject, research it, draft an article, edit it based on feedback from peers and adults, and 
publish it. It is expected that this published work contain grammatically (including grade-level appropriate 
skills) correct simple and/or compound sentences, at least three supporting details, a closing sentence, and 
some form of illustration (such as student created drawings, clip art, magazine clips). 
Students spell untaught words phonetically based on previous learning. 

Teachers can guide students when using planning tools, such as graphic organizers (VENN diagrams, story 

webs, KWL charts, to-do lists, topic lists). To enhance students’ collaborative learning experiences, they 

can apply cooperative learning methods (such as Kagan Learning). Various writing instructional strategies 

(e.g., four-square writing) can be employed to guide students’ writing process. 

This unit culminates with a focus on all of the writing skills and concepts first grade students have learned 

throughout the year. Since this unit encompasses skills for word processing, key boarding, computer 

graphics, proofreading, etc., maturity of students is required. Hence it is a good idea to introduce these 

skills and model them for the students from the beginning of the year. This unit requires the use of 

computers. It is important to align instruction with the school’s computer lab schedule. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging for 
them, with support from the instructor as necessary, and texts that they can read fluently. 

*Definitions provided in the terminology section. 
(Evidence statements appear in red; not all focus standards have evidence statements) 
Reading and Listening to a Range of Texts 
Informational Texts 
(biographies, autobiographies, books about history, 
SS, Science and arts, technical texts (directions, 
forms and info displayed in graphs, charts, maps) 
digital sources on a range of topics)  Give special 
attention to texts supporting content under study.  

3-5 Anchor Texts – rich in content, language and organizational structure and demonstrates 
multiple standards, used repeatedly to model skills and strategies to explore essential 
questions – patterns of language, text structures.  May be a chapter book read aloud over a 
period of time, comprehensive informational book focused on a topic of study 
6-12 Additional Texts – complement the anchor texts, support student experience with 
similar genres, structures, and vocab of anchor text.  Should be distributed across the 9 week 
module.  

Foundational Reading Skills 
Provide systematic attention to foundational reading skills:  
Print concepts – demonstrate understanding of organization and basic features of print 
Phonological awareness – apply knowledge of grade level phonics and word analysis skills in decoding words 
Read fluently – read with accuracy and fluency to support comprehension 

Responding to Texts Orally and in Writing 
Contribute to collaborative discussions 
One on one, small group and teacher led.  Stay on topic while 
explaining their own understanding.  Benefit by first 
responding to text through broader modes of communication.  
Continue conversation.  Follow agreed upon rules for 
discussion.  Build on others’ talk in conversations by 
responding to the comments of others through multiple 
exchanges; ask questions to clear up confusion about topics 

Recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 
words to signal event 
order and provide some 
sense of closure.   

Emphasis on using details from text, craft works that 
display logical integrations and coherence; response 
can vary in length, both collaboratively and 
independently.  With guidance and support from 
adults over the course of the course of a year, give 
opportunities to participate in inquiry projects which 
recall information form experiences or gather 
information from provided sourced to answer a 

Overview 
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and text under discussion. questions.   

Shared Research Project 
Include a research project 
Engage in first hand and text-based related experiences.  Gather and discuss information, participate in group interactive writing activities, students 
dictate knowledge and understand to produce brief notes.  Sort evidence into categories provided for them, share learning individually and 
collaboratively in a variety of ways, including speaking and writing.   
 

Concepts to Be Learned and Skills to Be Used 

 USE a variety of digital tools to: 

o PRODUCE and PUBLISH writing, including in collaboration with peers. 

 PARTICIPATE in shared research and writing projects. 
 

Essential Questions 

 How can you identify author’s points? 

 What does it mean to collaborate with peers? 

 Can you name some digital tools? 

 What does it mean to research a topic? 

 What are some resources you can use for researching a topic?  Explain how to explore them. 
 
 

 

The Common Core standards for this unit are listed in their complete form, including all numbering 

and strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not 

addressed in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. 

There will most likely be standards from more than one strand in this section. 
 

The following standards are the focus of this unit of study: 
 

Production and Distribution of Writing 

W.1.6 With guidance and support from adults, use a variety of digital tools to produce 
and publish writing, including in collaboration with peers. 
 EVIDENCE STATEMENT: 

o Uses a variety of digital tools to produce and publish writing.  
o Collaborates with peers to produce and publish writing, using a variety of digital 

tools. 
       
      Clarification: Students may need guidance and support to meet the evidences for  
   this standard. Digital tools may include word processing software, presentation  
   software, grammar and spell checking software, etc. Students may demonstrate  
   this standard in conjunction with writing standards 1, 2, 3, 5, 7, and 8 and/or  
   reading  standards. 

Research to Build and Present Knowledge 

W.1. 7 Participate in shared research and writing projects (e.g., explore a number of “how-
to” books on a given topic and use them to write a sequence of instructions). 

Written Curriculum 

Writing Standards 
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 EVIDENCE STATEMENT: 
o Participates in shared research and writing projects. 

       
   Clarification: Shared research and writing projects may require adult support. 
   Students may demonstrate this standard in conjunction with writing standards 1, 2,  
   3, 5, 6, and 8 and/or reading standards. 

 

 

Key Ideas and Details 

RI.1.1 Ask and answer questions about key details in a text. 
 EVIDENCE STATEMENT: 

o Provides questions and answers that show understanding of the key details in a text. 

 RI.1.2 Identify the main topic and retell key details in a text. 
 EVIDENCE STATEMENT: 

o Provides an identification of the topic of a text.  

o Provides a retelling of key details in a text. 

Craft and Structure 
RI.1.6 Distinguish between information provided by pictures or other illustrations and 

information provided by the words in a text. 

 EVIDENCE STATEMENT: 
o Provides an identification of the difference between information provided by pictures 

or other illustrations and information provided by the words in a text. 
 

Integration of Knowledge and Ideas 

RI.1.8 Identify the reasons an author gives to support points in a text. 
 EVIDENCE STATEMENT: 

o Provides an identification of the reasons an author gives to support points in a text. 
 
 

The following standards reinforce and/or support the unit of study focus standards: 
 

Fluency 

RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 

b. Read on-level text orally with accuracy, appropriate rate, and expression 
on successive readings. 

c. Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 

 

 

Production and Distribution of Writing 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions 
and suggestions from peers, and add details to strengthen writing as needed. 
 EVIDENCE STATEMENT: 

Reading Standards for Informational Text 

Reading Standards: Foundational Skills 

Writing Standards 



 

85  
August, 2015 

o Provides writing that is focused on a topic.  
o  Provides a response to questions and suggestions from peers. Adds details that 

strengthen writing as needed after review of drafts. 
       
   Clarification: Students may need guidance and support to meet the evidences for  
   this standard. Implicit in this standard is the understanding that writing is a process  
   that may include production of multiple drafts. Students may demonstrate this  
   standard in conjunction with writing standards 1, 2, 3, 6, 7, and 8 and/or reading  
   standards. 

Research to Build and Present Knowledge 

W.1.8 With guidance and support from adults, recall information from experiences or 
gather information from provided sources to answer a question. 
 EVIDENCE STATEMENT: 

o Recalls information from experiences to answer questions in writing.  
o Gathers information from provided sources to answer a question in writing. 

       
      Clarification: Students may need guidance and support to meet the evidences for  
   this standard. Students may demonstrate this standard in conjunction with  
   writing  standards 1, 2, 3, 5, 6, and 7 and/or reading standards. 

 

 

Comprehension and Collaboration 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 
texts with peers and adults in small and larger groups. 

b. Build on others’ talk in conversations by responding to the comments of 
others through multiple exchanges. 

 

 

L.1.2 Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

d. Use conventional spelling for words with common spelling patterns and 
for frequently occurring irregular words. 

Presentation of Knowledge and Ideas 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases based on grade 1 reading and content, choosing flexibly from an array of 
strategies. 

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

b. Use frequently occurring affixes as a clue to the meaning of the word. 

c. Identify frequently occurring root words (e.g., look) and their inflectional 
forms (e.g., looks, looked, looking). 

 EVIDENCE STATEMENT: 
o Demonstrates the ability to determine the meaning of unknown and multiple-meaning 

words and phrases, using sentence-level context as a clue to the meaning of a word or 
phrase.  

Speaking and Listening Standards 

Language Standards 
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o Demonstrates the ability to determine the meaning of unknown and multiple-meaning 
words and phrases, using frequently occurring affixes as a clue to the meaning of a 
word.  

o Demonstrates the ability to determine the meaning of unknown and multiple-meaning 
words and phrases, using frequently occurring root words and their inflectional forms. 

L.1.5 With guidance and support from adults, demonstrate understanding of 
word relationships and nuances in word meanings. 

a. Sort words into categories (e.g., colors, clothing) to gain a sense of the 
concepts the categories represent. 

b. Define words by category and by one or more key attributes (e.g., a duck is a 
bird that swims; a tiger is a large cat with stripes). 

c. Identify real-life connections between words and their use (e.g., note places 
at home that are cozy). 

d. Distinguish shades of meaning among verbs differing in manner (e.g., look, 
peek, glance, stare, glare, scowl) and adjectives differing in intensity (e.g., 
large, gigantic) by defining or choosing them or by acting out the meanings. 

 EVIDENCE STATEMENT: 
o Demonstrates understanding of word relationships and nuances in word meanings by 

sorting  words into categories (e.g. colors, clothing) to gain a sense of the concepts 
the categories represent.  

o Demonstrates understanding of word relationships and nuances in word meanings by 
defining words by category and by one or more key attributes.  

o Demonstrates understanding of word relationships and nuances in word meanings by 
identifying real-life connections between words and their use.  

o Provides a statement that defines the different shades of meaning among verbs 
differing in manner and by adjectives differing in intensity. 

o Acts out the different shades of meaning among verbs differing in manner and/or by 
adjectives differing in intensity. 

 

The following standards recur through many/all of the units of study: 
 

Range of Reading and Level of Text Complexity 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 
 

 

Vocabulary Acquisition and Use 
L.1.6 Use words and phrases acquired through conversations, reading and being read to, 

and responding to texts, including using frequently occurring conjunctions to signal 
simple relationships (e.g., because). 

 EVIDENCE STATEMENT: 
o Provides a statement using words and phrases acquired through conversations and 

reading, including frequently occurring conjunctions to signal simple relationships. 

 

 

Reading Standards for Informational Text 

Language Standards 
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Clarifying the Standards 

Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text, RF = 
Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards, 

L = Language Standards 

RL—No focus standards at this time. 

 RI— RI.1.1 In kindergarten, with prompting and support, students ask and answer questions about key 

details in a text. In grade 1, students ask and answer questions about key details in a text, without 
prompting and support. In grade 2, students ask and answer such questions as who, what, where, when, 
why, and how to demonstrate an understanding about key details in a text. 

RI.1.2 In kindergarten, with prompting and support, students identified the main topic and retold key details 
of a text. In grade 1, students identify the main topic and retell key details of a text. In grade 2, students 
will identify the main topic of a multiparagraph text as well as the focus of specific paragraphs within the 
text. 

RI.1.6 In kindergarten, students named the author and illustrator of a text and defined the role of each in 
presenting the ideas or information in a text. In grade 1, students distinguish between information 
provided by pictures or other illustrations and information provided by the words in a text. In grade 2, 
students 

RI.1.8 In kindergarten, students described the logical connection between particular sentences and 

paragraphs in a text (e.g., comparison, cause/effect, first/second/third in a sequence). In grade 1, students 

explain how an author uses reasons and evidence to support particular points in a text. In grade 2, 

students will explain how an author uses reasons and evidence to support particular points in a text, 

identifying which reasons and evidence support which point(s). 

RF—No focus standards at this time. 

W— W.1.6 In kindergarten, with guidance and support from adults, students explored a variety of digital 

tools to produce and publish writing, including in collaboration with peers. In grade 1, with guidance and 
support from adults, students use a variety of digital tools to produce and publish writing, including 
in collaboration with peers. In grade 2, with guidance and support from adults, students will use a variety 
of digital tools to produce and publish writing, including in collaboration with peers. 

W.1.7 In kindergarten, students participated in shared research and writing projects (e.g., they explored a 

number of books by a favorite author and expressed opinions about them). In grade 1, students 

participate in shared research and writing projects (e.g., explore a number of “how-to” books on 
agiven topic and use them to write a sequence of instructions). In grade 2, students will participate in 

shared research and writing projects (e.g., read a number of books on a single topic to produce a report; 

record science observations). 

SL—No focus standards at this time.  

L—No focus standards at this time. 

 

   Resources: References to Appendices A–C and Other Resources   

Appendix A: Research Supporting Key Elements of the Standards and 
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Glossary of Key Terms 
Types of Text (pp. 23-25) 

 
Appendix B: Text Exemplars and Sample Performance Tasks 
K-1 Text Exemplars—stories, poetry, read-aloud stories, and read-aloud poetry (pp. 14-53) 

 

Terminology (for teachers) 

 Publish – publishing can be as simple as printing students’ work; think in terms of class-
created books or student portfolios from the entire year 

 Digital tools – Microsoft Office products are one example  

 Cooperative learning – pairs or groups of students can research and create products 
 

Challenging Concepts (for students) 

 Publishing – students may not fully understand the concept of publishing a finished product 
with just one creation; the standard simply says will participate in … 

 Peer feedback – peer feedback may be seen as critical; remind students that opinions can be 
different and if offered in a polite, helpful way, feedback can make our writing better 

 Microsoft Word, etc – with many available icons within Office products, students might need 
to be limited as to what they can click on; the teacher may choose to be the only one who gets 
to print, for example 

Suggested Local Resources  
(including district provided and committee suggested resources) 

Core Knowledge-provided reading materials (inventory list provided via the Hobbs Municipal 
Schools Website)—“What Your First Grader Needs to Know”; trade books; Listen My Children 

Storytown basal 
reading series 

 

Science/Social Studies 
curriculum 

 

Scholastic 
News/Times for 
Kids/Weekly Reader 

Teacher-created 
manipulatives 

 

Saxon Phonics School library Foldables – Dinah 
Zike 

Explode the Code 

 

Book – CCSS 1st 
Grade Lesson Plans 
2nd Ed. 

Book - 180 Days of 
Reading for 1st Grade 

Book - Spectrum 
Phonics 

Book - Common Core 
Comprehension 

Graphic organizers 
(including OREO) 

Trade book - 
Red is Best 

Trade book - I don’t 
want to be a pea 

Trade book –  

Duck! Rabbit! 
 

Online Resources 

Compass Learning iRead Moby Max Soft Schools 

MediaCast Brain Pop Brain Pop Jr Accelerated Reader 

Lexile Bright & Brainy   
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Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 

Appendix A includes research and information about all of the strands. Appendix B includes text 

exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 

annotated student writing samples that address the three main text types. 

 http://corestandards.org/the-standards 

 http://www.parcconline.org/: PARCC website 
 

Other Websites with CCSS Information, Strategies, or Lessons 

 www.readtennessee.org: Reading toolkits to help accelerate students’ learning 

 www.achievethecore.org: Resources to help teachers implement the ELA Common Core State 
Standards 

 www.fcrr.org: Student-centered activities aligned to the Common Core standards 

 http://www.edsteps.org/CCSSO/Home.aspx: Resource for student writing samples (free registration) 

 http://learnzillion.com/overview: Lessons and assessments created by teachers, some aligned to the 
Common Core. 

 www.Muskingum.edu/~cal/database/general/reading.html: Reading comprehension strategies, 
graphic organizers, reading strategies for ELL students. 

 www.abcya.com/scond_grde_omputers.hm  

 

 

 

 
 


